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Abstract

This study part of the discursive field of gender studies and is based on Foucault’s assumptions (2009) about
“production of truths” and discourse analysis in an archeogenealogical perspective. It is an analytical effort
focused on the discourse network of Escola Sem Partido, aiming at share reflections on the group’s motivations,
the knowledge involved and the “truth-effects” produced by it. Based on the concept of “lesson” we consider that
the statements marked by the genre (reJproduced by the “movement”, in interaction with the subjects, cause
processes of identity subjectivation. Here we note that the syntagma “gender ideology” constitutes a powerful
pedagogical device used by the ideologists of Escola Sem Partido as a way of producing heteronormatized identities.

GENDER * EDUCATION « PROGRAMA ESCOLA SEM PARTIDO « IDEOLOGY

UMA ANALISE DA PRODUCAO DISCURSIVA GENERIFICADA NO

“ESCOLA SEM PARTIDO”

Resumo

Este estudo faz parte do campo discursivo dos estudos de género e baseia-se nas premissas de Foucault (2009)
sobre “produgdo de verdades” e andlise de discurso em uma perspectiva arqueogenealégica. Trata-se de um esforco
analitico focado na rede de discursos da Escola Sem Partido, com o objetivo de compartilhar reflexdes sobre as
motivacdes do grupo, os conhecimentos envolvidos e os “efeitos de verdade” produzidos por ele. Com base no
conceito de “licdo”, consideramos que as afirmacoes marcadas pelo género (re)produzidas pelo “movimento”,
em interacdo com os sujeitos, causam processos de subjetivacdo da identidade. Observamos aqui que o sintagma
“ideologia de género” constitui um poderoso dispositivo pedagdgico usado pelos idedlogos da Escola Sem Partido
como forma de produzir identidades heteronormatizadas.
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UNE ANALYSE DE LA PRODUCTION DISCURSIVE GENREE DE

L“ESCOLA SEM PARTIDO”

Résumé

Cette étude s’inscrit dans le champ discursif des études de genre et s’appuie sur les hypothéses de Foucault (2009)
sur la “production de vérités” ainsi que sur I'analyse du discours dans une perspective archéo-généalogique. Cet
effort d’analyse axé sur le réseau de discours de Escola Sem Partido [Ecole Sans Parti] vise a réfléchir sur les
motivations du groupe, les connaissances impliquées et les “effets de vérité” qu’il produit. A partir du concept
larrosien de “lecon”, nous considérons que les affirmations marquées par le genre (re) émises par le “mouvement”,
en interaction avec les sujets, provoquent des processus de subjectivation de l'identité. Nous observons ici que le
syntagme “idéologie du genre” constitue un puissant dispositif pédagogique utilisé par les idéologues de I’Escola
Sem Partido comme moyen de produire des identités hétéronormatives.

RELATIONS DE GENRE * EDUCATION + PROGRAMA ESCOLA SEM PARTIDO « IDEOLOGIE

UN ANALISIS DE LA PRODUCCION DISCURSIVA GENERIFICADA EN EL
“ESCOLA SEM PARTIDO”

Resumen

Este estudio es parte del campo discursivo de los estudios de género y se basa en las premisas de Foucault (2009)
sobre “produccion de verdades” y en el andlisis del discurso desde una perspectiva arqueogenealogica. Se trata de
un esfuerzo analitico enfocado en la red de discursos de la Escuela Sin Partido, teniendo el objetivo de compartir
reflexiones sobre las motivaciones del grupo, los conocimientos involucrados y los “efectos de verdad” elaborados
por aquel. Con base en el concepto de “leccion”, consideramos que las afirmaciones marcadas por el género (re)
producido por el “movimiento”, en interaccion con los sujetos, causan procesos de subjetivacion de la identidad.
Observamos, aqui, que el sintagma “ideologia de género” constituye un poderoso dispositivo pedagdgico usado por
los idedlogos de la Escuela Sin Partido como forma de producir identidades heteronormatizadas.
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HIS ARTICLE SEEKS TO BRING TOGETHER THE DISCURSIVITIES PRODUCED AND PUT INTO
circulation by “Escola Sem Partido” (ESP), with regard to the epistemological field of gender studies.
We dedicate ourselves here, more specifically, to the debates and clashes arising from the discourses
produced and/or reproduced by the “movement”! about gender, sex, sexuality and the supposed “gender
ideology”. As it is a study based on Foucault’s assumptions about “production of truths”, we do not intend
here to be categorical in relation to the mobilizations promoted by ESP, but to present considerations
about the group’s motivations, the knowledge involved and the “truth-effects” produced by it.

In a contextual perspective, here we present analytical clues understood by us as facilitators
in the attempt to map the enunciative tree cultivated by ESP. For that, we are based on the Larrosian
concept (LARROSA, 2001) of “lesson”,? considering that the statements marked by the genre (re)
produced by the “movement”, in interaction with the subjects, cause processes of generalized
identity subjectification. Therefore, these are lessons, which, according to Foucault (1998), can be
extracted from the “ritual”,® configured between what is said and what is unsaid.

The Foucaultian notion of discourse is understood for this study as being

[...] a set of statements, as long as they are supported by the same discursive
formation; it does not form a rhetorical or formal unit, indefinitely repeatable
and whose appearance or use we could point out (and explain, if applicable)
in history; it consists of a limited number of statements for which we can
define a set of conditions of existence. The discourse, thus understood,
is not an ideal and timeless form that would, moreover, have a story; the
problem is not how and why it could emerge and take shape at a given
point in time; it is, in all aspects, historical — a fragment of history, unity and
discontinuity in history itself, which poses the problem of its own limits, of
its cuts, of its transformations, of the specific modes of its temporality, and
not of its abrupt appearance amid the complicities of time.* (FOUCAULT,
2009, p. 132-133, own translation)

Starting from the notion of enunciative regularity, we strive, then, to understand how
social institutions and practices are articulated in a convergence regime to create truths and

exercise power over subjects, thus establishing processes of identity subjectivation.

1 We decided to put “"movement” under quotation marks, since, taking Gohn’s (2011) contributions as a reference, we will not
take ESP’s mobilization as a social movement.

2 We take the concept of “lesson” expressed in Larrosa (2001) as a basis for a teaching-learning game that recognizes the
proactivity of the interlocutor subject when interacting with the texts that are presented to him.

3 For Foucault (1998, p. 37), “the ritual defines the qualification that the individuals who speak must have (and who, in the game
of dialogue, in interrogation, in recitation, they must occupy a certain position and formulate a certain type of utterances);
defines gestures, behaviors, circumstances [...]".

4 |n the original: “um conjunto de enunciados, na medida em que se apoiem na mesma formacgéao discursiva; ele ndo forma uma
unidade retdrica ou formal, indefinidamente repetivel e cujo aparecimento ou utilizacdo poderiamos assinalar (e explicar, se
for o caso) na histdria; é constituido de um numero limitado de enunciados para os quais podemos definir um conjunto de
condicdes de existéncia. O discurso, assim entendido, ndo € uma forma ideal e intemporal que teria, além do mais, uma historia;
o problema n&o consiste em saber como e por que ele pdéde emergir e tomar corpo num determinado ponto do tempo; &,
de parte a parte, histérico - fragmento de historia, unidade e descontinuidade na proépria histéria, que coloca o problema de
seus proprios limites, de seus cortes, de suas transformacgdes, dos modos especificos de sua temporalidade, e ndo de seu
surgimento abrupto em meio as cumplicidades do tempo.”
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The debates presented here are guided by the post-critical perspective, the field of feminist
research methodology and Foucauldian inspirations on discourse analysis. Thus, we present the
archives that we looked atin the analysis and their potential for the creation of an “archeogenealogical
map” that signals the profusion of fields of knowledge that adhere to this discourse. In other words,
by assuming in this research such configurations of a theoretical-methodological nature, we
wanted to show, in the statements of the chosen archives, the capillarity and gendered discourse
produced by dispersed disciplinary fields. Such statements are not exactly innovative, but they
update, exacerbate and complexify the conservative, sexist, misogynistic and homophobic scenario
that we have experienced in contemporary times.

Within the limits of this text, we will reflect on four lessons that emerge as main ideas
of the analyzed statements. They are: a) there is a “gender ideology”, which poses a threat to the
“traditional family”; b) people who are guided by the feminist theoretical framework around gender
are immoral or amoral, “captive audience” of gender “ideologicalists” and assume the stances
of harassersf/indoctrinators because they intend to promote a “sexual revolution”; c) recognizing
and respecting homosexual guidelines and practices or even gender and sexual identities that
do not conform to heteronormativity is to promote gay social indoctrination; d) sex education is
incorporated into “gender ideology” and, therefore, violates the morality of “traditional families”.

Noting, however, that it is a process that requires a lot of flexibility, of those who propose
the study, to accompany, recognize and understand the advances, reproductions, resumes and
setbacks stitched in the discursive field on which we focus. In addition to being these spontaneous
movements configured in the spread of any discursive field, we must, therefore, also consider the
fact that the “movement” we are dealing with is still being designed because it is articulated by a
current mobilization.

In view of the above, we structured our reflections as follows: a brief presentation of Escola
Sem Partido and considerations about its emergence context from the gendered perspective;
some notes on the concept of “gender ideology” as a pedagogical device that feeds back into the
discursive web of ESP and its conservative nature; the theoretical-methodological orientations that
we chose for this study and, finally, some analytical clues from the Foucaultian assumptions of the
archeogenealogical analysis of the discourse.

THE “MOVEMENT” ESCOLA SEM PARTIDO, ITS EMERGENCE CONTEXT
AND THE GENDERED BIAS

Escola Sem Partido is a “movement” that has existed since 2004 under the argument of addressing
the “problem of instrumentalization of teaching for political and ideological purposes” (ESCOLA
SEM PARTIDO, 2018). Founded by lawyer Miguel Nagib, and with the motto of “education without
indoctrination”, ESP has inspired several bills in all government instances.

Officially, at first, it was mentioned in two bills, PL 867/2015 (DISTRITO FEDERAL, 2016b)
— presented by Congressperson Izalci Lucas, from PSDB/DF, on March 26, 2015, to the Congress —
and PL 193/2016 (DISTRITO FEDERAL, 2016a) — presented by senator and pastor Magno Malta, from
PRJES, on 05/03/2016, to the Senate. Both intended to include, among the National Education
Guidelines and Bases, the “Escola Sem Partido Program” — an ideological platform of values and
measures elaborated by the “movement” whose main objective is to “regulate from what the
teacher teaches in the classroom to the composition of textbooks and exams for the entry into
higher education”® (FREITAS; BALDAN, 2017, p. 1, own translation).

5 In the original: “regular desde o que o professor ensina em sala de aula até a composi¢cdo de livros didaticos e as avaliacdes
para o ingresso Nno ensino superior”.
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The “Escola Sem Partido Program”, configuring a legislative proposal for inclusion in a given
education system (in this case in the state of Rio de Janeiro), came about at the request of, at the time,
Congressperson Flavio Bolsonaro from the state of Rio de Janeiro, to the coordinator of the “movement”,
Miguel Nagib. With this, the latter, using his legal skills as a lawyer, managed to articulate the
Congressperson’s proposals in a PL, number 2974/2014, which was presented for the first time on May
15, 2014, to the Legislative Assembly of Rio de Janeiro.

The “movement” is spreading, however, with Nagib’s efforts, who brings the strength of the
legal/legislative scope to support its assumption that, currently, all schools have “indoctrinating”
characteristics, promoting, according to the coordinator from ESP, “on one hand, the political and
ideological indoctrination in the classroom, and on the other, the usurpation of the right of the
students’ parents to the moral and religious education of their children”® (ESCOLA SEM PARTIDO,
2018, own translation).

In addition to the claims listed as constituting a network of discourses engaged in production,
circulation and adherence to conservatism, ESP ideologists intend to obstruct the conquests about
gender equity and cause obstacles in the recognition of sexual rights as human rights, through the
main ESP flag, combating the so-called “gender ideology”, a syntagma presented as enunciative
regularity potentially articulated by members of the “movement”.

It is a forged concept that comes to be used by the group as a strategy to distort the feminist
theoretical framework based on the identity and performativity of the contemporary subject.
It was even after the inclusion of the proposal to veto the gender debate that ESP came to gain
greater popularity. According to the conservative nature of the “movement”, patriarchy and
heteronormative social dictates should be preserved, a principle radically opposed by the feminist
debate around the notion of gender.

According to Penna (2016), the term “gender ideology” has been used as a political form of
fear manipulation based on false information and grotesque distortions of the practices that take
place in schools.

When debating this perspective of inciting “moral panic” as a form of social control, Miskolci
(2007) points out Cohen’s contributions (1972), which explains the process of social awareness in
relation to a type of deviation with regard to a certain pattern. According to the scholar, the way
the media, public opinion, among other agents of social control, accuse certain “deviants” lead to
severe judgments and strong collective reactions. Thus, according to the assumptions of Cohen
(1972), the “moral panic” consists of the strategy of pointing out, in a stereotyped and hysterical
way, a subject or a group as a threat to social life and fostering a discursive web of rejection to that
determined profile.

Using this strategy, the “movement” seeks to deconstruct the awareness that, by adopting
a neutral stance, the State corroborates the perpetuation of inequalities between social places.
The main target of this attack is the conquests of the feminist struggle on issues of gender and
sexualities, as can be seen in the following proposition of PL 193/2016:

Art. 3. The Public Power will not interfere in the sexual orientation of
the students nor will it allow any practice capable of compromising the
development of their personality in harmony with the respective biological
identity of sex, being especially prohibited the application of the postulates
of gender theory or ideology.” (DISTRITO FEDERAL, 2016a, own translation)

6 Inthe original: “de um lado, a doutrina¢do politica e ideoldgica em sala de aula, e de outro, a usurpac¢éo do direito dos pais dos
alunos sobre a educacao moral e religiosa dos seus filhos”.

7 Inthe original: “Art. 32. O Poder Publico n&o se imiscuird na orientacdo sexual dos alunos nem permitird qualquer pratica capaz
de comprometer o desenvolvimento de sua personalidade em harmonia com a respectiva identidade bioldgica de sexo, sendo
vedada, especialmente, a aplicacdo dos postulados da teoria ou ideologia de género.”
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By means of such proposition, the group, then, demands a real setback in relation to the
Constitution of 1988, since such legislation tries to establish a basic front, although still limited by
the the boundaries of a bourgeois society, of combating discrimination and violence to “the Other”,
thanks to the struggles of social movements as a whole, especially the feminist demands of the 1980s.

Last, but not least, it is important to observe, still, the context of emergence of such “movement”,
which resulted from a moment in which several blows — of political, social and cultural order - hit the
country causing a real setback. In line with Paiva (2017), we consider that this situation has generated:

[...] serious conseguences in the educational area, demonstrating complete
ignorance of it, in addition to bad faith (we would say, on the one hand,
philosophical and, on the other, litigant, from a legal point of view), in
addition to being based on legal and conceptual confusions.® (PAIVA, 2017,
p. 2, own translation)

Still in relation to the situational context that permeates the emergence of ESP, we believe
that we should not fail to problematize the fact that it was leveraged in a procedural sequence
linked to the impeachment of the country’s first female president, Dilma Rousseff, who, at the
time, suffered several misogynistic attacks. It is worth noting that it was during her government
that Brazil came to frame the crime against women based on their gender in Law No. 13.104,
known as the Law on Feminicide, promulgated by President Rousseff on March 9, 2015.

THE “GENDER IDEOLOGY” AS A PEDAGOGICAL DEVICE IN THE
DISCURSIVE WEB OF ESP

In line with the Foucauldian assumptions about how the discourses configure webs articulating
themselves through knowledge common to one or more fields, we observe that the syntagma
“Gender Ideology” works as a powerful statement, which binds different texts, institutions,
practices and fields of knowledge, that is, it is a pedagogical device used frequently by the group
in a persuasive character and in an attempt to standardize and fix the subjects in the apparatus of
production and control of their existences.

According to Foucault’s assumptions, the devices, thus, forge processes of identity
subjectivation from where they circulate because they are a point of connection or nexus —
although the effects of their incidence may come to extrapolate their lines of cohesion, and may
lead to dispersions, when not contradictions, and demand reformulations — among heterogeneous
elements: lessons, discourses, rituals, institutions, laws, regulations, government decisions,
structural and architectural constructions, philosophical, moral, political, technological and
philanthropic positions, scientific statements, what is said and what is unsaid.

Therefore, in addition to the Larrosian notion (LARROSA, 2001) of “lesson”, it was essential
for this text to work with the Foucauldian notion (FOUCAULT, 1977) of “device”, in order to identify
and understand the discursive articulations produced by ESP as tools of delegitimization of the
gender device produced by the field of feminist knowledge.

We argue here that it is through this device that the “movement” inculcates the idea that such
“ideology” is a threat to the “traditional family” and, still under this label, they also pose issues
of sex, sexuality and sex education, reiterating sexism and inhibiting any proposal to promote
policies to overcome social inequalities, especially those directly linked to issues of gender, sex and

8 In the original: “graves consequéncias na area educacional, demonstrando cabal desconhecimento da mesma, além de ma-fé
(dirfamos, de um lado, filosofica e, de outro, litigante, do ponto de vista juridico), além de que se baseiam em confusdes juridicas
e conceituais”.
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sexuality. And they do so through lessons, which we focus on in this study, seeking to select them
and make them visible.

ANALYSIS OF GENDERED LESSONS EMERGING FROM THE DISCURSIVE
WEB (RE)PRODUCED BY ESCOLA SEM PARTIDO

As a given statement is configured transforming memory, it is nevertheless based on it. It is,
therefore, through the archeogenealogical method that we aim, to select in the chosen archives the
statements according to regularities and dispersions coined within and between fields of knowledge
in attention to the innumerable sets of pedagogical devices aimed at the standardization of gender
identities, such as those fixed and pre-existing to the subject’s life context.

Aiming at emphasize to the statements produced by ESP, this session will reflect on archives
produced by the “movement” based on the “genderideology” and directed on the heteronormatization
of identity of schooled subjects.

In an article published on the website of the “movement” already with the statement
constituted in the title “De novo, a tentativa de criar o ‘homem novo’. Serd que agora vai? E os pais?
Serd que estdo sabendo? Serd que estdo de acordo?”,’ two data emerge in this perspective:

a. intolerance in relation to the possibility of deconstructing the man invented by

patriarchy, through the use of the expression “again”;

b. disseminated distrust in order to foster “moral panic”!® according to Cohen’s (1972)

considerations.

It is an article reproduced by the ESP as a “bad” example of what can happen in formal student
education, placed as a disagreement with the moral principles of parents who fit the matrix model of
the “traditional family”, a fact that does not comes to configure any arbitrariness. Originally, the text
was produced as a story by Ocimara Balmant, published by Estaddo on May 4, 2013, under the title
“Bonecas sao para meninos? Em algumas escolas, sim” and, according to what we have been able to
analyze, the content of the journalistic article is “denounced” by the group simply because it addresses
an experience in line with the feminist debate around gender and sexualities. According to the article:

In the pretend hair salon, Jodo Pontes, 4 years old, combs the teacher’s hair,
uses the hair dryer on a classmate’s hair and applies make up to the other,
concentrating extremely on the function. Less than five minutes later, Jodo
is on the other side of the room, in a fighting round with his classmate Artur
Bomfim, 5 years old, who recently played house. In the play corners of the
Colégio Equipe, on the west side of Sdo Paulo, there is no boy or girl toy.
All kindergarten students — aged between 3 and 5 years — move from the
doll to the little car without any ceremony. “The goal is to make all options
available and not encourage any kind of sexist choice. We believe that by
not making this gender distinction, we help to overcome this dichotomy
between what is a woman’s task and what is a man’s activity”, explains
Equipe’s pedagogical coordinator for Early Childhood Education, Luciana
Gamero." (ESCOLA SEM PARTIDO, 2018, own translation)

9 Available at: http://www.escolasempartido.org/educacao-moral/390-sera-que-os-pais-estao-sabendo-sera-que-eles-
concorde. Access on: 17 nov. 2018.

10 We work with the concept of “moral panic” according to the assumptions of Cohen (1972), which defines this concept as a
process of social awareness through the propagation of taxative discourses in relation to a type of deviation with respect to
a particular pattern.

11 In the original: “No saldo de cabeleireiro de mentirinha, Jodo Pontes, de 4 anos, penteia a professora, usa o secador no cabelo
de uma coleguinha e maquia a outra, concentradissimo na funcédo. Menos de cinco minutos depois, Jo&do esta do outro lado da
sala, em um round de luta com o colega Artur Bomfim, de 5 anos, que ha pouco brincava de casinha. Nos cantos da brincadeira
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Although both the account of the experience already contains justifications for for this fact,

and as the reporter herself comments in agreement, ESP does not diminish its “will to truth” nor
abdicate the production of the illegitimate, as proposed by Foucault (1987, 2009), and the enemy

according to Souza (2013) notes on the political use of sex.

In another statement, ESP criticizes the initiative with the following comment:

“Parents are entitled to their children to receive religious and moral
education that is in accordance with their own convictions”. So says the
art. 12 of the American Convention on Human Rights, which has the force
of law in Brazil. Therefore, if the parents of these guinea pig children have
authorized the behavioral experience that the school is doing with their
children, it is their problem; nobody has anything to do with it. Otherwise,
they can (and should) sue the school for moral damages.? (ESCOLA SEM
PARTIDO, 2018, own translation)

Through these statements, in addition to opposing the execution of pedagogical experiences

capable of instigating the rethinking of lessons and rituals of gendered bias that populate the school

environment, foster and disseminate the practice of threatening the process against the pluralism
of ideas under the accusation of damaging the morality of the referred “traditional family”.

Another file found in our study has very similar content, but with the difference that the

account of the experience “denounced” by ESP was, this time, thought and articulated based on
efforts involving the entire school community, management, teaching staff, group of students and
their respective families, as revealed at the beginning of the report:*3

What kind of education will young people 10 years from now need to live
in a society with such diversity? According to students and teachers, it is
necessary to find a way for the plurality of people, engaging young people
in the world of differences, preparing them to be complete citizens. On
Saturday, the Paranod High School Center 1 receives parents, students,
teachers whoever else wants to praise the multiplicity of gender, sexuality,
race and religion. There, a different June party will take place: the groom
runs away with another man and all kinds of love are accepted.” (ESCOLA
SEM PARTIDO, 2016, emphasis added, own translation)

Itis an article produced and circulated by the Correio Braziliense, dated July 6, 2016, under the

title: “Turma de escola do DF faz festa junina em que noivo foge com outro homem”. However, in
spite of what is revealed right at the beginning of the report, both with regard to the fact that the

experience was the result of a collective initiative and with regard to the motivations that were due

12

13

14

do Colégio Equipe, na zona oeste de Sdo Paulo, ndo ha brinquedo de menino ou de menina. Todos os alunos da educacao
infantil - com idade entre 3 e 5 anos - transitam da boneca ao carrinho sem nenhuma ceriménia. ‘O objetivo é deixar todas as
opcoes a disposicdo e ndo estimular nenhum tipo de escolha sexista. Acreditamos que, ao nao fazer essa distincdo de género,
ajudamos a derrubar essa dicotomia entre o que é tarefa de mulher e o que é atividade de homem’, explica a coordenadora
pedagdgica de Educacédo Infantil do Equipe, Luciana Gamero.”

In the original: “‘Os pais tém direito a que seus filhos recebam a educacgédo religiosa e moral que esteja de acordo com suas
proprias convicedes'. E o que diz o art. 12 da Convencdo Americana de Direitos Humanos, que tem forca de lei no Brasil.
Portanto, se os pais dessas criangcas-cobaia autorizaram a experiéncia comportamental que a escola estd fazendo com seus
filhos, o problema é deles; ninguém tem nada com isso. Do contrario, podem (e devem) processar a escola por danos morais.”

Available at: http://www.escolasempartido.org/educacao-moral/648-no-df-professores-usam-festa-junina-to-attack-morality-
-crest-and-transmit-to-the-children-of-others -your-own-values. Access on: 17 nov. 2018.

In the original: “Qual tipo de educacdo os jovens daqui a 10 anos vao carecer para viver numa sociedade com tamanha
diversidade? Segundo alunos e professores, é preciso encontrar um caminho para a pluralidade das pessoas, engajando os
Jjovens no mundo das diferencas, preparando-os para serem cidaddos completos. No sabado, o Centro de Ensino Médio 1
do Paranoa recebe pais, estudantes, docentes e quem mais quiser enaltecer a multiplicidade de género, sexualidade, raca e
religido. L&, uma festa junina diferente terad lugar: o noivo foge com outro homem e todo tipo de amor é aceito.”
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to ideological issues common to the group, the ESP fires, as the title of the publication, accusations
that are not proven with the content of the reproduced text: “In DF, teachers use the June party to
attack Christian morality, and transmit their own values to the children of others”.

The entire text is reproduced without the ESP presenting any direct and explicit counter-
arguments to the points discussed. The only attack is nothing more than the pejorative way in
which they label the experience in the title they give to the story, which is not new in the repertoire
of derogatory strategies of the “movement”. The novelty this time, however, is that the discourse
criticized by ideologists itself brings with it references from a field of knowledge common to the
discursive basis of ESP, the psychoanalytic.

Through the statement “figures of authority, such as parents, religious leaders and educators,
play a key role in consolidating advances, the pedagogy books say”* (ESCOLA SEM PARTIDO, 2018,
own translation), we perceive an update of the psychoanalytic discourse that proposes the need for
an authority figure helping the advances in the subjects’ identity formation, but, according to this
conception, this role can be extended to other guiding figures besides the parents, which configures an
update. In this case, the nouns were also inflected only in the masculine form, which ends up giving
greater importance to men. The dispersion found in the afore mentioned statement is that the authority
figure is no longer called upon to make interdictions, but to stimulate the emancipation of the subjects.

Changing the focus of attack once again, the target of another file found with our research is
sex education itself. Through a discourse articulated by Nagib, coordinator of the “movement”, the
website publishes another text entitled “Ludibriando a audiéncia com a ajuda do UOL Educacao”.'®
From this statement, “denunciation” emerges about the sexual education consultant and media
outlet that references it, in this case UOL Rddio, and its function of “deceiving” the public that
consumes its ideas, taking, in this discursive formation, as they are in other discourses from the
same web, the student subjects according to the ESP view, as mere “captive audiences”.

At the beginning of his discourse, Nagib highlights a consideration made by Marcos Ribeiro
(sex educator to whom he refers) about the debate on sexual issues among children and reiterates
the complaint previously made about the educator’s book Mamde, como eu nasci?

Heard by the UOL Educacdo report team, the sexual education consultant
Marcos Ribeiro was categorical: yes, the school is a place to talk about sex
[...] For those who do not remember, Marcos Ribeiro is the author of the book
Mamdé&e, como eu nasci? Aimed at children from 7 to 10 years old, and from
its 2nd edition we reproduce the following passages: “Look, he gets hard!”;
“Okay! It happens every now and then”; “Does daddy’s penis get hard too?”;
“Sometimes, and daddy finds it very pleasant. Men like it when their penis gets
hard”; “Then the sperm get mixed up with a liquid called semen. This liquid,
which is thick and sticky, comes out of the tip of a man’s penis. It feels really
good”; “If you open your legs a little and look in a mirror, you will see better”;
“Up here is your clitoris, which makes women feel a lot of pleasure/satisfaction
when being touched, because it is good/pleasant”; “Now that you know what
the penis and vulva are, it’'s worth saying one more thing”; “Some boys like to
play with their penis, and some girls like their vulva, because because it feels
good”; “Big people say it is addictive or ‘it is not nice to touch it’’; “They only
know how to open their mouths to ban. But the truth is that this game does not
cause any problems. You just have to be careful not to get dirty or get hurt,

15 In the original: “figuras de autoridade, como pais, lideres religiosos e educadores, exercem papel primordial na consolidacdo
dos avanc¢os, dizem os livros de pedagogia”.

16 Available at: http://www.escolasempartido.org/educacao-moral/377-ludibriando-a-audiencia-com-a-ajudado-uol-
educacao. Access on: 17 nov. 2018.
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because it’s a very sensitive place”; “But don’t forget: this game, which gives a
very good tickle, is not to be done anywhere. It is better done that in a corner,
with no one around”; “At this moment, the penis is hard (erect), much bigger
than it normally is. And the vulva is also a little wet. They are very close, cuddle
up tigh, and then the man puts his penis inside the woman’s vagina. The woman
likes it a lot and the man too. The man moves the penis in and out of the vagina
several times with the help of the woman”.” (ESCOLA SEM PARTIDO, 2018)

Aware that this book has generated many controversies for containing, from the perspective

of many people, “excesses of realism”, Nagib reproduces these passages in order to illustrate what

they conceive as absurd approaches and, with this, foment moral panic according to theoretical

contributions by Cohen (1972). The expectancy generated by his discourse is that such absurdities

spread, leaving the paradidactic book for “the transmission of sexual themes in the compulsory

courses of the school curriculum”, since Marcos Ribeiro is viewed “in tune with the MEC”.

Still in this perspective of spreading the “moral panic” (COHEN, 1972), we analyze, from the

following excerpt, the discredit attributed to the consultant by Nagib’s discourse, which supposes

dissimulation in Ribeiro’s discourse granted for interview and infers that its coherence would be a

strategy to “trick the unsuspecting”.

17

18

We did not have access to the 3rd and most recent edition of the work. It
is said to have been revised and reformulated [...]. We hope that the above
passages have been deleted. But the fact is that Marcos Ribeiro may have
evolved in his understanding of the role of parents in the moral education
of their children, as seen in the following excerpt from the report: “School
work must respect the different opinions and realities of each family, as
your culture or religion. The values, the limits and what ‘can’ or ‘cannot’
is up to the father and mother”, says Ribeiro. Let us agree: for those who
disqualified the parents’ guidance saying that “[the big people] only know
how to open their mouths to ban”, and arrogated the right to tell the children
of others what “the truth” is in terms of morals, no one can deny that there
is an advance. Or rather, it would be an advance, if it were, as it is, just
a simple attempt to deceive the unsuspecting.® (ESCOLA SEM PARTIDO,
2018, emphasis added, own translation)

In the original: “Ouvido pela reportagem do UOL Educacé&o, o consultor em educagéao sexual Marcos Ribeiro foi categorico: a escola
&, sim, lugar para falar sobre sexo [...]. Para quem nao se lembra, Marcos Ribeiro é autor do livro Mamé&e, como eu nasci?, dirigido a
criangas de 7 a 10 anos, e de cuja 22 edicao reproduzimos as seguintes passagens: ‘Olha, ele fica duro!’; ‘Certo! Isso acontece de vez
em quando’; ‘O pénis do papai fica duro também?’; ‘Algumas vezes, e o papai acha muito gostoso. Os homens gostam quando o seu
pénis fica duro.; ‘A os espermatozoides se misturam com um liquido que se chama sémen. Esse liquido, que é grosso e pegajoso,
sai da ponta do pénis do homem. E uma sensacdo muito boa.; ‘Se vocé abrir um pouguinho as pernas e olhar por um espelhinho,
vai ver bem melhor’; ‘Aqui em cima estad o seu clitdris, que faz as mulheres sentirem muito prazer ao ser tocado, porque € gostoso.’;
‘Agora que vocé ja sabe o que € o pénis e a vulva, vale dizer mais uma coisa.’; ‘Alguns meninos gostam de brincar com o seu pénis,
e algumas meninas com a sua vulva, porque é gostoso.’; ‘As pessoas grandes dizem que isso vicia ou ‘tira a mao dai que isso é feio’.;
‘So sabem abrir a boca para proibir. Mas a verdade € que essa brincadeira ndo causa nenhum problema. Vocé sé tem que tomar
cuidado para ndo sujar ou machucar, porque é um lugar muito sensivel. Mas ndo esqueca: essa brincadeira, que dad uma cosquinha
muito boa, ndo é para ser feita em qualquer lugar. E bom gue vocé esteja num canto, sem ninguém por perto.; Ja nesse momento o
pénis esta duro (ereto), bem maior do que € normalmente. E a vulva também fica um pouco molhadinha. Eles ficam bem juntinhos,
bem abracados, e, entdo, o homem coloca o pénis dentro da vagina da mulher. A mulher gosta muito e o homem também.
O homem movimenta o pénis para dentro e para fora da vagina varias vezes com a ajuda da mulher’.”

In the original: “N&o tivemos acesso a 32 e mais recente edic&o da obra. Consta que foi revista e reformulada [...]. Esperamos
gue as passagens acima tenham sido suprimidas. Mas o fato é que Marcos Ribeiro pode ter evoluido em sua compreensao
sobre o papel dos pais na educagado moral dos filhos, como se vé do seguinte trecho da reportagem: ‘O trabalho na escola deve
respeitar as diferentes opinides e realidades de cada familia, conforme sua cultura ou religido. Os valores, os limites e o que
‘pode’ ou ‘ndo pode’, cabe a ‘pai e mae’, opina Ribeiro’. Convenhamos: para quem desqualificava a orientacéo dos pais dizendo
gue ‘[as pessoas grandes] s6 sabem abrir a boca para proibir’, e se arrogava o direito de dizer aos filhos dos outros o que é “a
verdade’ em matéria de moral, ndo se pode negar que € um avang¢o. Ou melhor, seria um avanco, se Ndo passasse, COMo Nao
passa, de uma simples tentativa de enganar os desavisados.”
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Although they cite the position of the consultant in sexual education, they do so in a
perspective of unworthiness, in a new attack that they call, with recurrence, “disprove”, another
regularity produced by the ESP discourse. To do so, they point out the following excerpt from the
reproached book: “Big people say it is addictive or ‘it is not nice to touch it’. They only know how to
open their mouths to ban. But the truth is that this game does not cause any problems”. However,
they disregard the fact that the author, in the aforementioned testimony, positions himself as
an adult, while, in the book excerpt in question, seeks to position himself according to a child
perspective consistent with the paradoxical game “adult-child”.

Finally, Nagib concludes his remarks by stating that “One cannot believe the sincerity of the
author of Mamde, como eu nasci? when he says that “the values, the limits and what ‘can’or ‘can’t’, it’s
up to father and mother”. This and other statements, such as those mentioned previously, reaffirm
the analytical clues that we have been discovering that the discourses of the ESP is formed by
knowledge of monological orientation, thus not conceiving legitimacy in the critical formation
process that considers the sharing of information concerning the public interest and mediation of
moral values by those responsible.

Like this radicalism, we found another file on the movement’s website, entitled “Prova de
concurso publico em Goidnia é mais um caso de estupro coletivo”."” In it, Sandra Ramos, in a text
referenced by ESP, confers herself the authority to speak properly about the Brazilian educational
process, an enunciative act through which she intends to strengthen the ideologists argument
about an allegedly alarming existence of indoctrination in our education system.

My 35-year teaching experience has given me the privilege of teaching
at all levels of education, from pre-school to post-graduate, with special
dedication to teacher training. This trajectory gives me conditions to make
more accurate analysis of the Brazilian educational process. A finding that
| make and embarrass me is the problem of indoctrination in the education
system.?° (ESCOLA SEM PARTIDO, 2018, own translation)

Still in Ramos’ words, it is “an outrageous ideological indoctrination that has been implanted
in universities and schools in the country. An open and tireless attempt to entice Brazilians to
redefine concepts and and traditional conceptions. A true ideological rape”*' (ESCOLA SEM PARTIDO,
2018, own translation).

Articulating statements of the type, the author produces a discourse of frank contribution to
the dissemination of the “moral panic” explained by Cohen (1972). With the adjectives “displaced”,
“wide open” and “tireless”, it establishes the strengthening of the motivation for opposition,
objectified by ESP, and with the expression “collective rape” reinforces the idea of “violation” and
“taint” attributed to the debate and and its questioning bias in relation to the status quo.

It is worth mentioning that the use of the term “rape” dialogues with the potency of the
power attributed to the phallus or the macho culture (also named in this context as “rape culture”)
to fetishize oppressive practices of objectification and non-consensual penetration of fragile or
abject bodies, unmanly or belittled by patriarchal society. In this case, the author labels as “rape”
the “fact” of, according to her impressions, the public selection exam in Goiidnia — promoted by the

19 Available at: http://www.escolasempartido.org/vestibular-categoria/620-prova-de-concurso-publico-em-goiania-e-mais-
um-caso-de-inocura-coletivo. Access on: 17 nov. 2018.

20 In the original: “Minha experiéncia docente de 35 anos deu-me o privilégio de lecionar em todos os niveis de ensino, da pré-
escola a pds-graduacdo, com especial dedicacdo a formacdo de professores. Esta trajetdria dd-me condi¢cdes para fazer
analises mais apuradas do processo educacional brasileiro. Uma constata¢cdo que faco e me deixa envergonhada € o problema
da doutrinagdo no sistema de ensino.”

2

—_

In the original: “uma deslavada doutrinacdo ideoldgica que vem sendo implantada nas universidades e nas escolas do pais.
Uma tentativa escancarada e incansavel de aliciar os brasileiros para redefinir conceitos e concepg¢des tradicionais. Um
verdadeiro estupro ideoldgico”.
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Municipal Department of Education and Sports, Education Professional II, from the City of Goiania,
and applied in 19 June 2016 — presents “issues [...] of explicit ideological indoctrination. After all, the
candidate fails if does not respond to what was predicted by the ideological template”.

Still in accordance with her considerations regarding the analysis of the exam content,

Right in the first text “‘Disney princesses’ goal is no longer marriage, study
reveals” we find Gender Ideology in action and its attempt to convince
society for the fact that Disney leads back its approach to concepts of
family, marriage, the role of woman, femininity and masculinity. An inductive
text to lead the reader to accept these changes as social evolution, which is
actually indoctrination [...]22 (ESCOLA SEM PARTIDO, 2018, own translation)

In other words, the agendas of debates addressed to the educational scope, when they are
ideologically contrary to the assumptions of ESP, are taken by ideologists as indoctrinators, which is
analyzed here as a reaffirmation of the production of the enemy discussed by Souza (2013). In addition,
the direct articulation between underestimating the institution of marriage and opening up to new
conceptions about family and gender roles and “gender ideology” are regularities in the field of religious
discourse that downplays and represses scorn for the conservatism of hegemonic standards.

Inthis sense, even, in the following allegations, the author even mentions that the perspective
of the queer debate only “claims to be scientific” and attributes such demand for social reflection to
“LGBT groups”, but her assumption is that, because it is based on knowledge constructed in a field
of dissonant knowledge of the biologicist, another quite revived in the ESP discourse, it does not
deserve credibility and/or social legitimation.

In the text below, we can identify the defense of “Queer Theory”, defended by
LGBT groups, with the statement that people are born without a defined
gender. According to this theory, biological sex is not decisive for the
definition of man or woman, since they are constituted by society and
culture. This theory, which is said to be scientific, conveniently disclaims
the contributions of natural sciences such as biology and genetics, for
example.?> (ESCOLA SEM PARTIDO, 2018, own translation)

Last but not least, and in line with the practice of referring to conservative knowledge emerging
from the religious discursive field, it accuses the debate about religious “fundamentalism” of “spreading
the culture of hatred to Christians” and, without presenting many elements of textual coherence
between one argument and another, compares the “gravity” of the ideological transits presented in the
exam referring to the representation of misogynistic practices, stating that it is “an attitude much more
shameful than to reject women in a job interview simply because they are women”.

And, as an outcome of his manifesto, Ramos (2016) still produces a call for candidates who
submitted to the selection, urging them to take the content of the assessment as criminal and, as
well as the group, to legally manifest a disapproval of the debates that bring such questions posed
in the repertoire of the “indoctrinating enemy”.

22 In the original: “Logo no primeiro texto ‘Objetivo de princesas da Disney ndo € mais o casamento, revela estudo’ encontramos
a ldeologia de Género em ac¢do e sua tentativa de convencer a sociedade para o fato da Disney reconduzir sua abordagem
sobre conceitos de familia, casamento, papel da mulher, feminilidade e masculinidade. Um texto indutivo para levar o leitor a
aceitar essas mudang¢as como evolug¢éo social, que na verdade é doutrinagéo [...]".

23 Inthe original: “No texto abaixo podemos identificar a defesa da ‘Teoria Queer’, defendida pelos grupos LGBT, com a afirmacé&o
de que as pessoas nascem sem género definido. Segundo essa teoria, o sexo bioldgico ndo é determinante para a definicdo de
homem ou mulher, visto que s&o constituidos pela sociedade e a cultura. Essa teoria que se diz cientifica, convenientemente,
renega os contributos das ciéncias naturais como a biologia e a genética, por exemplo.”
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The Goiania race is no exception. This type of evidence, impregnated with
ideological indoctrination, spreads in competitions throughout Brazil.
Candidates for teaching in the schools of the City of Goidnia, harmed by
this doctrinal abuse, do not allow this collective rape of their freedoms of
thought. Demand the cancellation of this contest. The war against you who
defend the traditional and Christian family has been declared. Stand up
against this massive ideological indoctrination. We must defend Brazilian
education against this crime against freedom.?* (ESCOLA SEM PARTIDO,
2018, own translation)

Also from the perspective of attacking people adept at the feminist gender debate, Nagib
comes to disparage a letter written by two teachers as “Direito de resposta ao artigo ‘Contetido
Imoral na Escola’?, published in Gazeta do Povo. According to reproduction of excerpts from the
letter contained in the file, the teachers protest for the following reason:

| read the report published in the newspaper Gazeta do Povo, on November
18th, by lawyer Miguel Nagib. | was shocked, disgusted, outraged by what
the lawyer wrote about the profession | chose. It is one thing to be disgusted
with facts, which | say isolated, it is another thing to generalize.?¢ (ESCOLA
SEM PARTIDO, 2018, own translation)

The author of the discourse articulated in the archive in question, then, responds defending
himself and his own ideas. He begins by arguing that he does not actually refer to teachers since
his criticisms are aimed at “indoctrinators disguised as teachers”.

1 - | didn’t write anything about the profession you chose. After all,
teaching other people’s children what blowjob, anal sex, and the like is
not part of a teacher’s job. On the contrary: if you do this without being
authorized by the students’ parents, the teacher will be violating art. 12
of the American Convention on Human Rights. 2 - You cannot claim that
the facts mentioned in my article are isolated. The book Mamé&e, como
eu nasci? from where the phrases highlighted in the next paragraph of
her message were taken, was adopted, for example, by the municipal
school system in Recife. | don’t think it’s a small thing. 3 - In addition,
as it is impossible to know what happens at all times in all classrooms,
we have an obligation to assume that these facts may be occurring in
many schools, mainly because there is no shortage of ‘specialists’ with
the mentality of Mr. Marcos Ribeiro , author of the book Mamé&e, como eu
nasci?. | repeat what | said in the article: ‘by ‘the leaks 'we can estimate
the volume and quality of the moral sewage that circulates through the
pipes of the education system’. 4 - In any case, you yourself recognize
that ‘a large part of the education of values that children have received,

24 In the original: “A prova de Goiania ndo € excecdo. Esse tipo de prova impregnada de doutrinacdo ideoldgica alastra-se
nos concursos Brasil afora. Candidatos a docéncia para as escolas da Prefeitura de Goiania, prejudicados com esse abuso
doutrindrio, ndo permitam esse estupro coletivo de suas liberdades de pensamento. Exija a anulac&o deste concurso. A guerra
contra vocés que defendem a familia tradicional e crista foi declarada. Ergam-se contra essa massiva doutrinagdo ideoldgica.
Devemos defender a educacédo brasileira desse crime contra a liberdade.”

25 Apud ESCOLA SEM PARTIDO (2018). Available at: http://www.escolasempartido.org/educacao-moral/370-right-of-
response-to-the-article-immoral-content-at-school. Access on: 15 Nov. 2018.

26 In the original: “Li a reportagem publicada no jornal Gazeta do Povo, dia 18 de novembro, pelo advogado Miguel Nagib. Fiquei
chocada, revoltada, indignada com o que o senhor advogado escreveu sobre a profisséo que escolhi. Uma coisa é ficar
revoltado com fatos, que digo isolados, outra coisa é generalizar.”
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the school ensures them’. That is, it recognizes that the violation of rt. 12
of the CADH is a reality in Brazilian schools; and that’s what matters.?”
(ESCOLA SEM PARTIDO, 2018, own translation)

In a later excerpt, he says he recognizes the the academic freedom, as we saw in: “teachers
cannot be forced by anyone to transmit to students content that clashes with their own moral
conscience: that is why there is a constitutional guarantee of academic freedom”?® (ESCOLA SEM
PARTIDO, 2018, own translation). However, such recognition is paradoxical to the censorship that
so many other discursive formations presented by ESP confer to teaching praxis.

In the following counter positioning, the statement articulated by Nagib generally criticizes
the questioning positioning of teaching and utters irony to teachers who present ideological
divergences in relation to his categorical discourse about what would be supposedly immoral in the
school environment, as we can see in the following passage:

On the other hand, families have every right to not want these issues to
be addressed in the classroom. The attempt to disqualify this choice with
the “taboo” label, in addition to being clearly prejudiced, reveals how much

you, enlightened educators, consider yourself superior to your students
parents.?® (ESCOLA SEM PARTIDO, 2018, emphasis added, own translation)

Regarding the claim presented in the letter that “currently, much of the education of values
that children have received, the school ensures them” (ESCOLA SEM PARTIDO, 2018), the lawyer
produces an articulated statement in order to “disprove” the defense, of other discursive formations
contrary to the ESP ideology, that the school does not interfere in the education of students’ values,
refuting the teachers’ attempt to deconstruct the myth of the “perfect traditional family” with the
statement: “Ensures”? Do you think the school is doing children a great deal of good by usurping
their parents’ moral authority?” (ESCOLA SEM PARTIDO, 2018).

In a later part of the letter, the teachers defend the importance of sex education as a tool for
clarifying and strengthening the citizenship of school subjects, especially those found in situations
of vulnerability:

In the daily life of public schools, what we find most are unstructured
families, and | am not referring to the lack of a nuclear family model (father,
mother, children). | refer to the lack of health, hygiene, social conditions, lack
of family structure, where for your knowledge, dear lawyer and for those
who are not from the area, it is not uncommon to find children who are an
audience during their parents’ sexual act [ ...] In this way, do you propose to

27 In the original: “1 - N&o escrevi nada sobre a profissdo que a senhora escolheu. Afinal, ensinar aos filhos dos outros o que é
boquete, sexo anal, e coisas do género ndo faz parte das atribuicbes de um professor. Ao contrario: se fizer isso sem estar
autorizado pelos pais dos alunos, o professor estard infringindo o art. 12 da Convencédo Americana de Direitos Humanos.
2 - A senhora n&o pode afirmar que os fatos mencionados no meu artigo sejam isolados. O liviro Mamée, como eu nasci? de
onde foram tiradas as frases em destaque no paragrafo seguinte da sua mensagem, foi adotado, por exemplo, pela rede
municipal de ensino de Recife. Ndo me parece que seja pouca coisa. 3 - Além disso, como é impossivel saber o que acontece
a cada instante em todas as salas de aula, temos obrigacdo supor que esses fatos podem estar ocorrendo em muitas escolas,
principalmente porque n&o faltam ‘especialistas’ com a mentalidade do Sr. Marcos Ribeiro, autor do livro Mamé&e, como eu
nasci?. Repito o que disse no artigo: ‘pelos ‘vazamentos’ podemos estimar o volume e a qualidade do esgoto moral que circula
pelas tubulacdes do sistema de ensino’. 4 - Em todo caso, a senhora mesmo reconhece que ‘grande parte da educacado de
valores que as criangas tém recebido, quem |lhes garante é a escola’. Ou seja, reconhece que a violagdo ao art. 12 do CADH é
uma realidade nas escolas brasileiras; e é isso o que importa.”

28 In the original: “os professores ndo podem ser obrigados por quem quer que seja a transmitir aos alunos conteldos que se
choquem com a sua propria consciéncia moral: para isso € que existe a garantia constitucional da liberdade de catedra”.

29 In the original: “Por outro lado, as familias tém todo o direito de ndo querer que esses assuntos sejam abordados em sala de
aula. A tentativa de desqualificar essa escolha com o rétulo de ‘tabu’, além de claramente preconceituosa, é reveladora do
quanto vocés, educadores iluminados, se consideram superiores aos pais dos seus alunos.”
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remove the discipline (or content) of sex education? [...] It is at this moment
that children can clear their doubts, since at home, even watching the sexual
act, they are prohibited from touching on the subject.?® (ESCOLA SEM
PARTIDO, 2018, own translation)

Regarding this defense, however, Nagib comes to deny what was presented as reality,

without presenting, however, data that prove his opinion. In addition, it emphasizes the importance
attributed to content driven and technicist education, neglecting sexual education in opposition to
the idea of learning such issues in practice. This data reveals, then, that the “movement” ignores
and/or underestimates the function, above all preventive, of sexual education in relation to abusive

practices and relationships. Contrary to the teachers’ arguments, the ESP coordinator presents the
following discursive formation:

Do you really believe that children need a teacher to answer this question?
| would say that they need a teacher to teach them Portuguese and
Mathematics, and that information about sex they will get in one way or
another, as we did. You argue as if 9 out of 10 children regularly witnessed sex
scenes at home, and needed to be clarified about it, which obviously does
not correspond to reality.® (ESCOLA SEM PARTIDO, 2018, own translation)

Another analytical clue that we managed to pin down comes from a statement that gives

continuity to this answer given by Nagib. We observed, from the discursive formation that follows,
that issues of identity and biological self-knowledge do not, for the group, have the same weight
depending on the area of knowledge about the human being.

Furthermore, not all children have the same type of questions or curiosity
at the same time in their lives. Thus, when dealing with these subjects in the
classroom, the teacher is leveling everyone’s knowledge by the demand of
some, and this, in addition to characterizing a violation of art. 12 of the CADH,
constitutes a disrespect for the individuality and the maturation process of
each student, which offends the Estatuto da Crianca e do Adolescente.??
(ESCOLA SEM PARTIDO, 2018, own translation)

Against the argument of abuse of the judicialization of issues related to becoming of teaching

and claiming compliance with family duties, the lawyer does not present a direct counterpoint, but

repeats the discursive perspective that “it is a matter of limits” and reaffirms only the rights of
parents, as noted in:

30 In the original: “No cotidiano das escolas publicas o que mais encontramos s&o familias desestruturadas, e ndo estou me

3

—_

32

referido a falta do modelo nuclear de familia (pai, mae, filhos). Refiro-me a falta de condicdes de salde, higiene, social, falta
de estrutura familiar, onde para seu conhecimento, caro advogado e para quem n&o é da area, ndo € incomum encontrarmos
criancas gue sao plateia durante o ato sexual de seus pais [...] Desta maneira o senhor vem propor que se retire a disciplina
(ou contetdo) de educacado sexual? [...] E neste momento que as criancas podem tirar suas duvidas, ja que em casa, mesmo
assistindo o ato sexual, elas sdo proibidas de tocar no assunto.”

In the original: “A senhora acredita mesmo que as criancas precisam de um professor para tirar esse tipo de duvida? Eu diria
que elas precisam de um professor para lhes ensinar Portugués e Matematica, e que informacdes sobre sexo elas vdo obter de
um jeito ou de outro, como nds obtivemos. A senhora argumenta como se 9 em cada 10 criangas presenciassem regularmente
cenas de sexo em casa, e tivessem necessidade de ser esclarecidas a respeito, o que evidentemente n&o corresponde a
realidade.”

In the original: “Além disso, nem todas as criang¢as tém o mesmo tipo de duvida ou curiosidade na mesma época da vida. Assim,
ao tratar desses assuntos em sala de aula, o professor estd nivelando o conhecimento de todos pela demanda de alguns, e
isso, além de caracterizar uma violacdo ao art. 12 da CADH, configura um desrespeito a individualidade e ao processo de
amadurecimento de cada aluno, o que ofende o Estatuto da Crianca e do Adolescente.”
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But, it is very easy, practical, and profitable for some, to propose lawsuits and
fines. If we are going to sue we begin with parents who are negligent about
their children’s health, with their education ... For when parents are 100%
present, they take their children to the dentist because of that toothache
that has been reported for two weeks at school, to the pediatrician when
they are informed about lumps with bad smell in their children’s heads, then
think about suing the teachers/schools for something that has been said,
or done in the classroom. Especially because, if every teacher who was
offended in our country opened a case, there would certainly be a lack of
respected lawyers to represent and monitor these processes.

[Answer:] It is not a question of good or bad professionals; it is a matter of
limits. Parents have the right to give their children a moral education that
is in accordance with their own beliefs. Teachers cannot usurp this right.%3
(ESCOLA SEM PARTIDO, 2018, own translation)

Regarding the insistence on the part of the teachers to report the absences and issues of
negligence on the part of the families, Nagib advocates about the right of the family to commit such
faults, as we can see from the following excerpt from the file:

Or, will we teachers, start filing lawsuits against the parents of our students,
for negligence in several aspects, proposing fines for not taking their
children to school, for not taking them to the doctor, for not taking them
to the dentist, for not taking them to the psychologist, neurologist, speech
therapist, ophthalmologist ... And so on. It would be fair, since, we will be
prosecuted and/or fined for teaching what parents refuse to do at home.

[Answer:] Did it ever occur to you that if parents refuse to teach their
children certain things, is it because they think they shouldn’t?3* (ESCOLA
SEM PARTIDO, 2018, own translation)

The discourse, then, of the teachers adds, as a conclusion of what they enunciate in the text
in question, that it is thanks to the teaching effort and commitment that respectfully addresses
issues with intersecting identities that the citizenship of the subjects can fully develop itself, as we
verified in the statements:

What our society is forgetting is that in order to train all existing professionals,
and so that people can reflect and write what they want on a sheet of paper,
it needed the help of a teacher who, without any appreciation, was offended
daily by parents , students and societies, which carries the responsibility for
a society that is in chaos and living in a time of barbarism, but that despite all

33 In the original: “Mas, muito facil, pratico, e lucrativo para alguns, é propor processos, multas. Se vamos processar gue comecemos
entdo pelos pais negligentes com a saude de seus filhos, com a educacdo deles... Para quando houver 100% de pais presentes,
que levem seus filhos ao dentista por causa daquela dor de dente que vem sendo informada ha duas semanas pela escola, ao
pediatra quando lhes é informado sobre carogos com mau cheiro na cabeca de seus filhos, al sim pensem em processar os
professores/escolas por algo que foi dito, ou feito em sala. Até porque, se cada professor que fosse ofendido em nosso pals
abrisse um processo certamente faltariam respeitados advogados para representar e acompanhar esses processos.

[Resposta:] Ndo é uma questdo de bons ou maus profissionais; € uma questdo de limites. Os pais tém direito de dar aos seus
filhos a educacé&o moral que esteja de acordo com suas préprias convicgdes. Os professores ndo podem usurpar esse direito.”

34 In the original: “Ou, vamos nos professores, comegar a ajuizar acdes contra os pais de nossos alunos, por negligéncias em
diversos aspectos, propondo multas por ndo levarem seus filhos a escola, por ndo levarem ao médico, por ndo levarem ao
dentista, por ndo levarem ao psicoélogo, neurologista, fonoaudidlogo, oftalmologista... E assim por diante. Seria justo, ja que,
seremos processados e/ou multados por ensinar o que os pais se recusam a fazer em casa.

[Resposta:] Nunca lhe ocorreu que se 0s pais se recusam a ensinar certas coisas aos seus filhos é porque acham que néo
devem fazé-lo?”
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this, with a lot of dedication, love and respect, makes it possible to acquire
this knowledge [...] It is registered here not only mine, but the indignation of
many professionals who do the possible and the impossible for the education
of that country.®>* (ESCOLA SEM PARTIDO, 2018, own translation)

In spite of the manifesto, Nagib reinforces the disdain given to the teaching category on the

part of the group, as we can analyze in the way he finishes his discourse of rejection of the teachers’

manifesto:

| confess that your words do not move me. | am not especially grateful for the
teachers’ work. To my knowledge, he is paid. | had good and bad teachers.
More bad than good, unfortunately. My children too. Socially speaking, the
result of your work is shameful, to say the least. | mention just one thing: almost
40% of Brazilian university students “do not master basic reading or writing
skills. In other words: they are functional illiterates”. | repeat, teacher: if you
really want to help your students, especially the poorest, teach them to read,
write and do math. And let the rest of them learn on their own or with their
parents.’® (ESCOLA SEM PARTIDO, 2018, emphasis added, own translation)

In addition to spreading discredit to Brazilian teaching, they also discredit the bodies and

entities designed to think about education, as we can see through the discursive formation of
“Quem deve aprovar a BNCC”, a file that configures another enunciative act that envisions becoming
authority to legitimize its own “truth”.

In this sense, the discourse is initiated by a frank bias of producing the “enemy” according

to the considerations of Soares (2013), as we can see from the following discursive formation:

The Brazilian educational system is like a gigantic building, whose structures
have been eroded from top to bottom by ideological termites. From time to
time, a wall or a slab collapses, and the rumble ends up attracting the attention
of the general public.’” (ESCOLA SEM PARTIDO, 2018, own translation)

In subsequent training, continuing the analyzed onslaught, they first seek to delegitimize

the capacity of professionals whose positions are aimed to national educational guidelines, then

associate decolonial guidelines with what they call “gender ideology”, as it leads us to reflect
on whether greater resistance on the part of conservatives is not in relation to overcoming/
deconstructing patriarchy, one of the most striking fronts of oppression in contemporary relations.

From these statements, a new reiteration of the rejection for not accepting the exclusion of the

gender debate from the educational scope also emerges, as we can see from the following excerpt:

35 In the original: “O que nossa sociedade estd esquecendo é que para formar todos os profissionais existentes, e para que as
pessoas possam refletir e escrever aquilo que quiserem em uma folha de papel, ela precisou do auxilio de um professor que
sem nenhuma valorizacéo, sendo ofendido diariamente por pais, alunos e sociedades, que leva nas costas a responsabilidade
por uma sociedade que estd em pleno caos e vivendo em uma época de barbarie, mas que apesar de tudo isso, com muita
dedicacdo, amor e respeito, possibilita aquisicdo desse conhecimento [...] Fica aqui registrado ndo sé a minha, mas a indignagcao
de muitos profissionais que fazem o possivel e o impossivel pela educacdo desse pais.”

36 In the original: “Confesso que suas palavras ndo me comovem. N&o sou especialmente grato pelo trabalho dos professores.
Que eu saiba, ele é remunerado. Tive bons e maus professores. Mais maus do que bons, infelizmmente. Meus filhos também.
Socialmente falando, o resultado do trabalho de vocés é vergonhoso, para dizer o minimo. Cito apenas um dado: quase 40%
dos estudantes universitarios brasileiros ‘'ndo dominam habilidades basicas de leitura ou escrita. Ou seja: sdo analfabetos
funcionais’. Repito, professora: se a senhora realmente deseja ajudar seus alunos, principalmente os mais pobres, ensine-os a
ler, escrever e fazer conta. E deixe que o resto eles aprendem sozinhos ou com seus pais.”

37 In the original: “O sistema educacional brasileiro € como um edificio gigantesco, cujas estruturas foram corroidas de alto a
baixo por cupins ideoldgicos. De vez em quando, desaba uma parede ou uma laje, e o estrondo acaba chamando a atencéo

do grande publico.”
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The last collapse was caused by the proposal of the National Common
Curricular Base (BNCC). Days ago, historian Marco Antonio Villa
demonstrated, in an article published in the newspaper O Globo, that,
if the MEC proposal is approved, Brazilian students who want to learn
something about ancient Egypt, Mesopotamia and Greece; the Roman
Empire and the birth of Christianity; the Middle Ages, the Renaissance, the
Industrial Revolution and even the French Revolution will be forced to fend
for themselves. In the classroom, they will have to study the Amerindian,
African and Afro-Brazilian worlds; interpret black and quilombola social
movements; to value and promote respect for African and African-American
cultures. It’s horrendous. Less talked about, but no less important, is the
presence of the notorious gender ideology. As already guessed, the gender
perspective — whose inclusion in education plans has been vehemently
rejected by almost all of our legislative houses — runs through the entire
MEC proposal.’® (ESCOLA SEM PARTIDO, 2018, own translation)

Furthermore, disparaging people that are able to debate educational guidelines, that thought
and elaborated the BNCC, creating the material, as well as counter-arguments to the veto attacks to
the gender debate based on legitimate fields of knowledge, they state that:

Who do these servers report to, anyway? To the people surely not; or
they would not have issued, last year, a public note of censure addressed
to legislative assemblies and city councils - and, implicitly, also to the
National Congress - for having excluded the gender ideology from state
and municipal education plans; nor declared, in the same note, in a
defiant tone, that the National Education Guidelines, to be elaborated
by them, will be “aimed at respecting diversity, sexual orientation and
gender identity” - which concludes, gentlemen and senators, depending
on the CNE, “will have gender” at BNCC.*° (ESCOLA SEM PARTIDO, 2018,

own translation)

More than being morally superior to the subjects who do not conform to conservatism, they
are numerous and believe that, articulated, they are able to approve the agenda(s) that “morally”
appeal to them, as we can see from the enunciative formation presented as a conclusion of the file:

This is not possible. In a democracy, if someone should have the power
to decide what tens of millions of individuals will be forced to study
throughout their school life, let it be the parliament, and not a handful of

38 In the original: “O ultimo desabamento foi provocado pela proposta da Base Nacional Comum Curricular (BNCC). Dias atras, o
historiador Marco Antonio Villa demonstrou, em artigo publicado no jornal O Globo, que, se a proposta do MEC for aprovada,
os estudantes brasileiros que quiserem aprender alguma coisa sobre o antigo Egito, a Mesopotamia e a Grécia; o Império
Romano e o nascimento do cristianismo; a Idade Média, o Renascimento, a Revolugcdo Industrial e até mesmo a Revolucao
Francesa serdo obrigados a se virar por conta proépria. Na sala de aula, terao de estudar os mundos amerindios, africanos e
afrobrasileiros; interpretar os movimentos sociais negros e quilombolas; valorizar e promover o respeito as culturas africanas
e afroamericanas. E um assombro. Menos comentada, mas ndo menos importante, é a presenca da famigerada ideologia de
género. Como ja se adivinhava, a perspectiva de género - cuja inclusdo, nos planos de educacéo, foi rejeitada de maneira
veemente pela quase totalidade das nossas casas legislativas - atravessa toda a proposta do MEC.”

39 In the original: “A quem prestam contas esses servidores, afinal? Ao povo que ndo é; ou ndo teriam emitido, no ano passado,
uma nota publica de censura enderecada as assembleias legislativas e as cdmaras de vereadores - e, implicitamente, também
ao Congresso Nacional - por haverem excluido a ideologia de género dos planos estaduais e municipais de educagdo; nem
declarado, na mesma nota, em tom de desafio, que as Diretrizes Nacionais de Educacédo, a serem por eles elaboradas, estarao
‘voltadas para o respeito a diversidade, a orientacdo sexual e a identidade de género’ - donde se conclui, senhores deputados
e senadores, que, se depender do CNE, ‘vai ter género’ na BNCC.”
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public officials appointed by the chief executive. It is therefore up to the
National Congress to call upon you, as soon as possible, this immense and
historic responsibility.*° (ESCOLA SEM PARTIDO, 2018, own translation)

From this fascist movement we managed to specifically select another file from the ESP
website, whose discourse, as stated in the title, comes to propose “A ideologia de género no banco
réus”.#! The content of this training now turns to Nagib’s reflections on the representation of Butler
(2003) for the gender debate, on the occasion of the philosopher’s coming to Brazil*? to participate
in the 2nd International Seminar “Undoing Gender”, and on the event itself.

Confessing his own ignorance and stating that “until yesterday, I had never heard of Judith
Butler, an American philosopher, radical feminist, who came to Brazil to participate in a mega
event on sexuality, feminism and gender issues™® (ESCOLA SEM PARTIDO, 2018, own translation),
Nagib, despite his lack of in-depth knowledge on the matter, produces a discourse of opposition
from the beginning of the title he writes.

Itis also interesting to note that, in the reference used by the group, the fact that Butler produced
one of the main contributions to the gender debate is not visibilized. In addition, we point out that the
movement’s coordinator states, at the end of 2015, that he did not know such a reference to the feminist
debate, even though the most fervent mobilizations of the “movement” against the “gender ideology”
have started since 2014. Another important fact to remember is that it was exactly in the same year as
the philosopher’s first visit to Brazil, a moment of great expansion of the feminist debate, that the group
articulated the aforementioned Requerimento de Informacdo S/N° 2015, as a way to legitimize the
exclusion of the gender debate from the Brazilian Parametros Nacionais da Educacdo.

Regarding his observations about the event, Nagib describes it as follows: “the 2nd
International Seminar ‘Undoing Gender’ is a CUS accomplishment. That’s right: CUS is the acronym of
the research group on Culture and Sexuality that works at the Faculty of Communication at UFBA™®
(ESCOLA SEM PARTIDO, 2018, emphasis added, own translation). With this statement, they call
attention to the acronym of a research group that articulated the seminar reported in Nagib’s
discourse. The observation is made without explanations within the text, however, in a contextual
perspective, we can infer that it is an allusion between the pronunciation denoted by the acronym
and its approximation with an informal word used to refer commonly to the anus of the human
body, an orifice that, in addition to being linked to the excretion function, is also considered an
erogenous zone, often associated with the pleasure of homosexual intercourse.

40 In the original: “Nao é possivel que seja assim. Numa democracia, se alguém deve ter o poder de decidir o que é que dezenas
de milhdes de individuos serdo obrigados a estudar ao longo da sua vida escolar, que seja o parlamento, e ndo um punhado
de agentes publicos indicados pelo chefe do Executivo. Cabe, pois, ao Congresso Nacional chamar a si, o quanto antes, essa
imensa e histdrica responsabilidade.”

41 Available at: http://www.escolasempartido.org/artigos-top/559-a-ideologia-de-genero-no-banco-dos-reus. Access on:
17 nov. 2018.

42 Contextualizing the Brazilian political-social scenario, we point out, as a reminder, that for her political and ideological
orientation, when visiting Brazil, in November 2017, the philosopher Judith Butler became the target of protests. The author
of “Gender problems: feminism and subversion of identity” (2003) was persecuted and verbally assaulted from the moment
of her landing at Congonhas airport. In one of the most extreme moments of the demonstrations, fundamentalists, wearing
crucifixes, even set fire to a doll with Butler’s face at the screams of “burn the witches!”. It is also worth noting that this was
Butler’s second visit to Brazil, the first had already been made in 2015, however the repercussion of this was more restricted
to the academic world. From then on, ESP’s criticisms intensified, since the moment of greatest effervescence began in 2014,
and the depreciation of its construct was being disseminated among ideologists through group mobilizations.

43 In the original: “até ontem, nunca tinha ouvido falar de Judith Butler, uma filésofa americana, feminista radical, que veio ao
Brasil para participar de um mega evento sobre sexualidade, feminismo e questdes de género”.

44 Document used by the "movement” as a supposed justification for the suppression of the gender debate in the curriculum
policies of education in Brazil. Available at: http://www.camara.gov.br/sileg/integras/1337320.pdf. Access on: 13 mar. 2016.

45 In the original: “o 22 Seminario Internacional ‘Desfazendo Género’ é uma realizagdo do CUS. Isso mesmo: CUS ¢ a sigla do
grupo de pesquisa em Cultura e Sexualidade que funciona na Faculdade de Comunica¢cdo da UFBA”.
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As a result, as the ESP’s discourse is one of non-acceptance of homosexual relationships,
intertextually, a relation of transference from non-acceptance is also configured to the debate and
mobilization fostered at the Seminar. In fact, the following statement also presents this type of
intertextuality. “In four days, promises the event coordinator, ‘we will produce many reflections,
ruffles, screams, confusions, affections, ties and ruptures’. All with our money, of course™® (ESCOLA
SEM PARTIDO, 2018, emphasis added, own translation).

With the emphasis given to the excerpt of the discourse of the coordinator of the event,
where terms associated with the universe gendered as gay also appear, we perceive the same
discursive tone of disapproval. This is also evidenced by the construction that follows these terms:
“all this with our money, of course”, expressing disregard for the motivation of public spending.

The following excerpt from Nagib’s discourse reiterates the group’s conception of alleged
ideological onslaughts on the part of those involved in the gender discourse web according to the
feminist theoretical framework. At the end of the passage, even, the ideologue exempts parents and
teachers from the “fault” in order to show disapproval especially to people who study gender as an
identity, as we can see in the following discursive formation:

The theme of this event has been repeated ad nauseam [sic] in thousands
of congresses, seminars, meetings, symposia, round tables, etc., held
every year by universities and state and municipal education departments.
The target audience is almost always made up of basic education teachers;
and the objective - which is being fully achieved - could not be more clear:
to hammer these subjects into the heads of the teachers so that they
hammer them into the heads of the students. The obsession of this group,
as we know, is the so-called gender theory (or ideology). Indifferent to
the sovereign decisions of the National Congress and the vast majority of
Legislative Assemblies and City Councils - which refused to include gender
ideology in their respective education plans - the teaching bureaucracy
continues to use the state machine to promote its own convictions, inducing
unsuspecting teachers to violate students ‘parents’ right to moral education
for their children. By falling into this conversation, and treating their students
as guinea pigs of gender theory, these teachers are taking a very high risk.4’
(ESCOLA SEM PARTIDO, 2018, own translation)

However, we analyzed, in this statement, certain vacillations regarding the coherence
between the ideas presented by Nagib’s discourse. The claims made by the ideologue about
“indoctrinating” teaching are paradoxical, for at times “innocent”, proposing it intellectually fragile,
suitable for people liable to “fall for it” (expression used to refer to the possibility of ideological
agreement in relation to the debate proposed by the event), and at other times proposes it as a
harasser (capable of indoctrinating students according to their own convictions) and, therefore, as
a legal defendant, reiterating the possibility of conviction.

46 In the original: “Em quatro dias, promete o coordenador do evento, ‘iremos produzir muitas reflexdes, babados, gritarias,
confusodes, afetos, lacos e rupturas’. Tudo com o nosso dinheiro, claro.”

47 In the original: “A tematica desse evento vem sendo repetida ad nauseam [sic] em milhares de congressos, seminarios,
encontros, simpodsios, mesas redondas, etc., realizados todos os anos, pelas universidades e secretarias estaduais e municipais
de educacado. O publico-alvo, quase sempre, é formado de professores da educacdo basica; e o objetivo - que estd sendo
plenamente alcan¢cado -, ndo podia ser mais claro: martelar esses assuntos nas cabecas dos professores para que eles os
martelem nas cabegas dos alunos. A obsessdo dessa turma, como se sabe, é a chamada teoria (ou ideologia) de género.
Indiferente as decisdes soberanas do Congresso Nacional e da imensa maioria das Assembleias Legislativas e Camaras de
Vereadores - que se negaram a incluir a ideologia de género nos seus respectivos planos de educacédo -, a burocracia do
ensino continua utilizando a méaquina do Estado para promover suas proprias convicgcdes, induzindo professores desavisados
a violar o direito dos pais dos alunos sobre a educagdo moral dos seus filhos. Ao cair nessa conversa, e tratar seus alunos como
cobaias da teoria de género, esses professores estdo correndo um altissimo risco.”
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Further, it encourages parents to act against the alleged indoctrination, pointing out
“accessible legal sources” for this, as we can see in the following excerpt:

The law makes it much easier to file these claims to repair the alleged damage.
Cases whose value does not exceed 40 minimum wages can be filed with the
special civil courts; in these actions, it is not even necessary to be assisted by
a lawyer (if the amount of compensation claimed is equal to or less than 20
minimum wages - R$ 15,760.00). In addition, there is no collection of court
fees or, if the claim is dismissed, no payment of fees to the lawyer of the
opposing party [...]*¢ (ESCOLA SEM PARTIDO, 2018, own translation)

Finally, Nagib concludes his discourse by intimidating, once again, the teacher, as we noted
in: “The teacher is personally responsible for the damages he causes in the exercise of his duties.
So it is better to stay smart and think twice before following MEC’s recommendations. When in
doubt, it is worth consulting a lawyer™® (ESCOLA SEM PARTIDO, 2018, own translation).

It is worth noting that, although it is clear that the radical opposition on the part of ESP
is in relation to gender whose study approaches presents a feminist orientation, in addition to
investing in the delegitimization of the theoretical framework originating in the “gender ideology”
in the legislative sphere, they also seek to convince parents and teachers to strengthen the fight,
often appealing to the field of threats to those who may visiblize the critical and emancipatory
perspective against gender oppression in the face of youth.

Still regarding the manifests of ideologists who produce discoursees in this perspective of
delegitimization, in addition to these archives, we find testimonies exposed on the website and social
networks of the movement, and noting that the group claims to protest about what they take as
general practices of “indoctrination”, we analyze, however, that practically none of them fails to
mention the so-called “gender ideology” — which is an enunciative regularity within the discourse
of the ESP as a whole —, as if, in fact, the focus of the accusation about ideologization was around the
gender debate in line with the feminist theoretical framework. However, we note that they all make
far more statements about the assumption of ideological harassment than about “ideology” itself.

With regard to the debates articulated specifically with the content elaborated by the
feminist discursive field on gender, we found few files, they are: the “Requerimento de Informacao,
S/N° 2015”;*° the “Modelo de Notificacdo Extrajudicial”; and the “Agenda de género: redefinindo a
igualdade”, on which we present analytical clues in the following considerations.

As the document entitled Requerimento de Informacdo, the modelo de notificacao
extrajudicial, available on the website of the “movement” as mentioned above, which is exposed
in the civil inquiry promoted by the Public Ministry of Goids against the supposed “ideologizing”
school of Goids, the “Gender Agenda: redefining equality” was also produced as a way to synthesize
references from the theoretical feminist framework around gender, in attacks of deconstruction/
invalidation/delegitimization of the knowledge articulated in this discursive field, so much so
that the last file mentioned here presents considerations by an ideologist recommending the
dissemination of the material as a way to better clarify those sympathizers who still ignore

48 In the original: “A lei facilita enormemente a propositura dessas agdes de reparacado de dano. As causas cujo valor ndo exceda
40 salarios minimos podem ser ajuizadas perante os juizados especiais civeis; nessas agdes, sequer é necessario estar assistido
por advogado (se o valor da indenizacdo pleiteada for igual ou inferior a 20 saldrios minimos - R$ 15.760,00). Além disso, ndo
ha cobranca de custas judiciais nem, se a demanda for julgada improcedente, condenacdo ao pagamento de honorarios ao
advogado da parte contraria [...].”

49 In the original: “O professor é pessoalmente responsavel pelos danos que causar no exercicio das suas funcdes. Por isso, é
melhor ficar esperto e pensar duas vezes antes de seguir as recomendag¢des do MEC. Na duvida, vale consultar um advogado.”

50 Available at: http://www.escolasempartido.org/vestibular-categoria/620-prova-de-concurso-publico-em-goiania-e-mais-
um-caso-de-inocura-coletivo. Access on: 17 nov. 2018.
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the theoretical framework of gender articulated by the feminist discourse field, but which will be
presented according to the “will of truth” of the “movement”:

Message from the Christian activist Julio Severo: Guys, | am sending, in an
attached PDF file, the document Agenda de género, summary of a book
on gender ideology. The book was written by Dale O’Leary, with whom |
have had contact for almost 20 years. | can say that it is the best book
on the subject. Now that classes are starting, this book is very important
for the clarification of students and especially teachers. Gender ideology is
infecting all of Brazil’s education. What can you do to defeat this evil? Send
this book, Agenda de género, to all the teachers you know. Encourage them
to read. Encourage them to review the clarifications in this book. If you want
to understand the danger of gender ideology, Dale O’Leary’s book is the
best source.” (ESCOLA SEM PARTIDO, 2018, own translation)

The contents of these files, taken as a discursive reference, are quite repetitive both in the
textual perspective (concerning, in this case, the gathering of ideas) and in the counter-argument
presented by the movement. However, we believe, in our analysis that the efforts of the “movement”
do not go beyond the theory because they have not managed to build another one. What we present
here, however, are files that configure a discursive web, which, like all, has potency, which should
not be disregarded. Therefore, vigilant to the discursive scope articulated by ESP in order to
undermine, above all, the gender debate, we seek to map the knowledge that constitutes the files
presented and to specifically select the lessons that emerge from them.

FINAL CONSIDERATIONS

In order to visibilize the roots of the confrontations that colonize subjects through totalitarian
discourses, imbued with monological and anti-democratic lessons, we resorted, in this study, to
some Foucaultian insights in the methodological field when we approach archeology and genealogy
to analyze the discourse of the “movement” Escola Sem Partido, which aims to criminalize the
political bias of education, censor freedom of expression and silence debates arising from gender
issues in Brazilian schools.

We understand that the Foucauldian methodological path of discursive mapping is a potent field
to “account” for the objectives of the study, since, according to the author’s definition: “archeology is the
proper method of analysis of local discourse, genealogy is the tactic that, based on the local discourse
described above, activates the knowledge freed from subjection that emerge from that discourse”?
(FOUCAULT, 2016, p. 270, own translation). Therefore, we find, in the Foucaultian theoretical framework,
clues to deal with the emergence of the generalized statements linked to the ESP.

In order to understand the archaeological and genealogical biases of the discourse underlying
the Escola Sem Partido “movement”, we understand that analyzing files linked to their articulation,
as well as files produced by the group’s supporters, would be essential insofar as the investigative

51 In the original: “Recado do ativista cristdo Julio Severo: Pessoal, estou enviando, em arquivo PDF anexo, o documento Agenda
de Género, resumo de um livro sobre ideologia de género. O livro foi escrito por Dale O’Leary, com quem tenho contato
hé& quase 20 anos. Posso dizer que é o melhor livro sobre o assunto. Agora que estdo comec¢ando as aulas, esse livro é
importantissimo para o esclarecimento de alunos e principalmente professores. A ideologia de género estd infectando todo
0 ensino do Brasil. O que vocé pode fazer para derrotar este mal? Envie este livro, Agenda de Género, a todos os professores
gue vocé conhece. Incentive-os a ler. Incentive-os a repassar os esclarecimentos deste livro. Se vocé quer entender o perigo
da ideologia de género, o livro da Dale O’Leary é a melhor fonte.”

52 In the original: “a arqueologia é o método proprio a andlise da discursividade local, a genealogia € a tatica que, a partir da
discursividade local assim descrita, ativa os saberes libertos da sujeicdo que emergem dessa discursividade”.
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path would allow to observe the emergence of statements and analyze the “will to truth” that they
bring with them, since, for Foucault (1977), truth is a concept located in time and space, historically
elaborated according to a certain ethical code.

We then returned to our analysis to identify gender lessons, in order to perceive to visibilize
the interferences offon the ESP discourse in relation to schooled subjects.

In our analysis we understand that, by denying the gender debate and even the conception
of gender from a feminist perspective, Escola Sem Partido refers to knowledge and discursive fields
that are not new as the specific manifestations of the organization itself, thus selfnamed from the
2004.

In addition, we observe that, in the name of morality and family, they stratify subjects
through certain behaviors agreed by the patriarchy, condemn sexualities not consistent with
heteronormative parameters, dis(re)criminalize subjects whose identities do not conform to
Christian and/or conservative values, institutionalize roles, usurp rights (especially that of women),
among other forms of attacks on full citizens, free from stereotyping. In this sense, we observed,
even, discursive emergencies that show inference, on the part of the ESP, poorly articulated between
the inclusion of the gender debate in the feminist perspective and the supposed will of destruction
of the family.

As analytical clues to this finding, we had the electoral process involved in the latest
presidential contests. From the political coup that led to the impeachment of President Dilma
Rousseffand its misogynistic nature, to the mutual support, expressed through campaigns, between
the PSL, the political party of the current president Jair Bolsonaro, and the, at the time, the first
state congressperson, Flavio Bolsonaro, advancing the umbrella of “movement” propositions as PL.

We must, therefore, recognize that we are facing discourses and mechanisms that reverberate
in the subjects’ schooling processes in a nothing subtle and modest way, as pointed out by Foucault
(1987), reaching the triumphant dimension of the rituals of large State apparatus. In addition to the
statements emerging from the discursive web in question, we are facing a government that elects as
the Minister, said, of Human Rights a lady who intends to dictate what girls and boys should wear,
determining in a pronouncement the color of the “appropriate” clothes for each kid; public school
managers defending militarization rites in schools; a media marked by the concentration of radio
and TV concessions under the power of religious and conservative groups that forcefully reproduce
their ideologies disregarding the principles of State secularism; and the very dissemination of
anti-gender media spreading from the legislative to the educational sphere, such as the umbrella of
proposals and onslaughts by Escola Sem Partido.

In view of the above, we consider that ESP ideologists are, in practice, what they recriminate;:
“indoctrinators”. Thus, we share the results of our study in order to contribute to the confrontation of
policies based on discourses derived from these conservative, prejudiced, exclusionary roots, which
diminish identities and forms of expression of being through normative processes, especially those
related to gender, which invade the most intimate aspects of identities, aiming to predetermin the
subjects’ behavior, experiences and situationality.
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