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In psychology, narrative is important not only 
from the perspective of linguistics, but also of psychic 
transcendence, as many studies state that narrative 
has the power to assist individuals to organize 
and interpret their life, whether they are adults5 or 
children6,7. It is also a consensus that children learn 
to narrate in an organized manner in the context of 
collaborative engagement with their parents8, and 
such learning is the basis for the expansion that will 
occur by contact with other narrative genres at home 
and at school9. For this reason, when research is 
focused on the narrative interactions between adults 
and small children, there are several studies in the 
educational context that involve interactions with 
teachers or with researchers themselves10.

Despite the importance of narrative as an aspect 
of language development11-13, it is not always properly 
valued at school, because it may vary depending on 
the adopted pedagogical design14. A previous study 
showed that pedagogical design seems to influence 
the way we interact linguistically in the classroom 
and may or may not provide the narrative space. 
Greater freedom of teacher / student interaction and 
greater authorship in the teacher’s narration were 

�� INTRODUCTION

Narrative development is pointed out by several 
authors as a crucial moment in the evolution of 
children’s oral language1,2. Such importance is 
reflected in several studies in Speech Therapy 
about narrative development in subjects with typical 
language acquisition, as well as subject with atypical 
acquisition. 

ABSTRACT

Purpose: to build and analyze an experience in the teacher’s formation in his/her narrativity and the 
effects of it on the children’s narrativity. Method: the sample consisted of two pre-school teachers, 
28 students, composing two groups of 14, one for each teacher, being one the experimental group 
and the other the control group, and the children’s parents as the environmental control. Evaluations 
were conducted through filming sessions of the teachers, collection of children’s narratives and a 
questionnaire about how the recounting activity was developed at home. Results: the process of 
pnonoaudiologist/teacher mediation, focusing on narrative, caused variation not only in the teacher’s 
way of narrating, but also in the children’s narrative categories, demonstrating the importance of a 
professional who can advise the teacher in his/her practice by bringing in new theoretical support. 
Conclusion: after the development of this study, it was observed that the Mediated Learning 
Experience (MLE) and the interactionism principles on language acquisition and narrative development 
were effective in building teacher’s formative experience to improve his/her narrativity and that the 
teacher’s evolution was reflected in the development of the children’s narrative skills.
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observed in a socio-constructive school than in the 
interactions observed in a school with a traditional 
teaching methodology. It should be noted that the 
teacher of the traditional school, worried about 
the feedback provided after that study, was very 
receptive to the study reported in this article, wishing 
to participate in the mediation process speech 
therapist/teacher, with a focus on the narrative. In 
addition to the desire of this teacher, the contact 
with the experience of some particular authors15 
encouraged reflection upon the use of principles 
contained in theoretical propositions of education 
and linguistics for organizing procedures for the 
mediation. Similarly, another study encourages the 
reflection about proposals for assisting narrative 
development16. 

In this construction, three authors were of 
paramount importance1,17,18. The first one17, in the 
field of education, brings contributions for us to think 
about principles in educational interaction (Mediated 
Learning Experience – MLE) whose theoretical 
basis is socio-interactionism.

The second author1 reports, from an interac-
tionist perspective of language, studies of narrative 
development for children that are essential in school 
and clinical practices.

The third author18 makes the enunciation of 
principles arising from a successful practice as a 
storyteller. While this author does not assume an 
explicit theory of language, there was a consistency 
of her practice with the theoretical proposals of the 
two other authors. 

From these considerations, the objectives of this 
study were to construct and analyze an experience 
of teacher training in narrativity and its effects on 
children’s narrativity.

�� METHODS

This research was an experimental design. 
The sample consisted of two teachers working 
at the same private nursery school in Canoas, 
(Rio Grande do Sul, Brazil). One teacher partici-
pated in this experiment (experimental teacher), 
while the other teacher only served as a control 
for the research (control teacher). Students were 
also controls of both teachers: 14 students of the 
experimental teacher and 14 students of the control 
teacher. Parents of these children were part of the 
environmental control.

The participants received an informed consent 
form to sign after agreeing to participate in the 
study. They were granted the right to confidentiality, 
voluntary participation and clarification at any time 
of the research period. After the consent had been 
signed, the videotaping sessions of the teachers 

and the collection of children’s narratives from each 
class were scheduled. In addition to the consent 
form, the children’s parents received a questionnaire 
about how they would be developing the activity of 
storytelling at home.

The initial videotaping of the teachers was held 
in the natural context of the classroom, and they had 
received instructions to do what they did on a regular 
basis. Children’s narratives were initially collected 
with an instrument2. This instrument consisted 
of pictures used to recall a situation that contains 
initial balance, imbalance and resolution, allowing, 
therefore, a true story to be told, according to the 
classification previously used in other studies4,14.

The children were instructed to unscramble the 
pictures the way they wanted and make up a story. 
During collection, the narratives were recorded on 
cassette tapes and immediately transcribed. Based 
on the transcripts, the narratives were classified.  
Aspects such as temporal order and narrative 
logic, creativity and appropriateness to theme were 
observed, in addition to motivation and initiative to 
narrate. Since the instrument is a visual one, the 
narrative was limited to pragmatic aspects, such 
as visual sharing, but it allowed a comparison 
of the narratives produced before and after the 
intervention, and also between children’s groups – 
Control group and Experimental group.

In addition to this instrument, we observed 
storytelling activities with the teacher to analyze 
the children’s attitude towards the narrative and 
the teacher / student interaction, to avoid analyzing 
the final product, in this case, the narrative. The 
features observed in children’s narratives covered 
the same typology described for the students’ narra-
tives collection in the initial and final assessments. 
As for the teacher, in addition to the principles 
of MLE, the following features were observed: 
intonation (if appropriate or not to the content of the 
story and if attractive enough to capture children’s 
attention), body attitude (if the teacher had adopted 
a traditional body attitude standing in front of the 
children sitting at their desks, or if they had sat in 
a circle on the floor to enjoy a friendlier moment of 
storytelling), and length of the story (whether or not 
it was appropriate; if too slow or too fast or at the 
right time to keep students’ attention). Such criteria 
followed the propositions by Dohm17 about proper 
storytelling techniques.

The idea of ​​keeping track of children was to verify 
whether or not there was a change in the type of 
narrative as a result of the work developed with the 
teacher. Accordingly, the questionnaire with parents 
was also implemented to verify whether there were 
important differences between children’s family 
environments. Another aspect taken into account 
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was the possibility that the instrument might have 
a memory effect when applied three months later. 
Although some children had summarized their narra-
tives, it was noticed that they added new elements, 
and improved, in some cases, the temporal order 
and text logic.

The work with the teachers started with a semi-
structured interview and a discussion on narration 
and their views on language. After conducting these 
interviews, the initial videotaping sessions were 
scheduled. The recordings were analyzed based on 
the principles of MLE and principles considered to 
be important for someone to become a good story-
teller, and also acquisition principles within the inter-
actionist perspective. The main idea was to provide 
the experimental teacher with resources by means 
of  texts and discussions, after the videotaping 
sessions, so that she could improve her narrative 
performance, particularly her authorship, because 
that was a challenging aspect during the first video-
taping sessions. Different authors10,15,16,18 formed the 
basis for the organization of activities and readings 
for the experimental teacher. 

In between these two videotaping sessions, 
continuous observation was held in the classroom 
in various activities other than storytelling, in order 
to cast a closer look at the teacher and her students 
in the process of narrating.

The texts used for training the teacher were 
summaries prepared by the researcher from the cited 
authors and delivered to the experimental teacher 
every week. These texts were discussed in the 
subsequent interview. At the end of these sessions 
with the teacher, new collections of children’s narra-
tives and new videotaping of the control teacher were 
performed. The training process with the teacher in 
the experimental situation lasted four months from 
the first to the last videotaping session. The control 
teacher was videotaped in the same periods, but 
without prior training.

The analysis of the data before and after the inter-
vention was made by outlining the principles of MLE 
and narrative based on the observation protocol and 
the evaluation protocol used in research in Africa by 
the University of Witwatersrand. These principles 
are summarized in Figure 1.

                                                                                                                                        Control             Experimental 

I – Intentionality and Reciprocity

Arousing Curiosity 
-The teacher introduces or tells the story and arouses students’ curiosity, 
motivation and expectation.
- The teacher is willing to explain the story again or any point that was not 
understood.
- The teacher is prepared and creates a feeling of anticipation, changing the 
atmosphere of the classroom.
Creating Imbalance
-The teacher, at a moment of imbalance, by introducing an absurdity, a 
contradiction or an unexpected event in story, helps students to reflect on that 
situation.
-Students ask relevant questions about the story.
Providing repeated exposure
- The teacher repeatedly exposes students to stimuli and, thus, fosters habit 
formation and increases their vocabulary.
-The teacher gives appropriate feedback to the students’ verbal contributions.

II – Transcendence

Gathering and generalizing principles
- The teacher helps the student to gather the essential elements of the story and 
generalizes them to other activities.
- The teacher relates the story told with previous stories.
Connecting future circumstances
- The teacher indicates how certain events of the story can be useful in future 
activities.
- The teacher explains how the resolution of conflict in the story can help resolve 
other conflicts or be applied to many other situations.
Promoting anticipation
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- The teacher often asks students questions that require them to anticipate facts 
of the narrative and help them formulate hypotheses.

III – Mediation of Meaning

Assigning meaning
- The teacher tends to assign meanings and values ​​to different characters and 
phenomena beyond the inherent, intrinsic significance in them.
- The teacher explains the reason that led her to choose the story.
Assigning affective meanings 
- The teacher shares personal feelings and attitudes with students, considering 
various aspects of the story.
-The teacher explains the values ​​transmitted by the story.
Encouraging the pursuit of meaning
- The teacher encourages students to seek meaning and values ​​taken from the 
story.
-The teacher gives positive or negative feedback on students responses.
-The teacher asks process questions such as “How?” And “Why?”

IV – Mediation of a Feeling of Competence

Selecting graded tasks
- The teacher ensures the optimum balance between familiarity and novelty in 
the stories selected for their students.
- The teacher selects and presents suitable material for the level of development 
of the students during storytelling.
Analyzing the mental process
- The teacher helps the students to examine the story, emphasizing appropriate 
behaviors and implementing successful or victorious task performance during 
analysis.
- The teacher asks questions according to students’ levels of competence.
Assigning value and meaning to success
- The teacher provides interpretation and assigns meaning for children’s 
competent task performance.
- The teacher rewards participation in an activity.
- The teacher praises successful steps in performing the task

V – Mediação para Auto-regulação

Providing prerequisites
- The teacher ensures that students have suitable resources to carry out the 
activities following their teacher’s narrative.
- The teacher models respect, commitment and perseverance in classroom 
activities after telling the story.
Controlling impulsivity
- The teacher delays the response of students when they anticipate a premature 
impulsive reaction.
- The teacher encourages students to engage in behavior that fosters learning – 
good classroom management.
- The teacher restrains students’ inappropriate impulsivity.
- The teacher encourages self-discipline.
Preparing children’s response
- The teacher encourages children to respond.

Figure 1 – Comparison of the principles of MLE and the narrative
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The classification adopted was based on four 
indices, namely:
1. 	 Never (N) – the absence of the principle
2. 	 Rarely (R) – less than 50% of the opportunities
3. 	 Frequently (F) – over 50% of the opportunities
4. 	 Always (A) – at every opportunity

Opportunities were defined as those times when 
the principles could be observed because of the 
type of activity performed. An exact and objective 
estimation was not possible, but the comparative 
analysis of the video footage shows a possibility 
of average analysis of the occurrence of principles 
from the perspective of the examiners about such 
principles. In this research, the examiners were the 
researcher and her supervisor.

This study is part of the research project 
“Standardization of procedures for the assessment 
of oral language in children aged 1 year and 5 months 
to 5 years: creating a protocol for speech therapy 
clinical assessment” approved by the advisory 
committee on research ethics at the Universidade 
Luterana do Brasil  (”Lutheran University of Brazil”) 
under number 108-2002.

After the individual analysis of the teachers, 
a comparison was made of the results of the 
children’s narratives, and the questionnaires 
answered by teachers and parents. Therefore, there 

was a qualitative and also a quantitative analysis 
of principles and narrative performances. Data 
collection was held for four months, covering initial 
assessment, intervention with the experimental 
teacher and final evaluation.

�� RESULTS

The analysis of the first and second video footage 
of the control teacher showed that there were no 
major changes in the way this teacher tells a story. 
Her method was based on verbal description. The 
experimental teacher showed a major change in 
the way of telling a story. This change occurred 
mainly after she challenged her own practice and 
the new theoretical framework on narratives. As a 
result, the teacher started to make use of a more 
mediating posture, corroborating the MLE theory, in 
which interaction and mediation foster changes in 
children’s development.

Figure 2 summarizes the change in frequency 
of each principle. It can be observed that while 
the control teacher showed a change of one the 
34 principles analyzed (3.33%), the experimental 
teacher progressed on 30 of the 34 principles 
analyzed (88.23%), which shows that the change 
was the result of intervention rather than the natural 
evolution of the teachers.

Category of the principles 
analyzed 

Number of principles 
analyzed 

Changes in Control Teacher 
after intervention period 

Changes in Experimental 
Teacher after intervention 

period 
Intentionality and Reciprocity 8 1 7 

Transcendence 5 0 5 
Mediation of Meaning 7 0 6 

Mediation of a Feeling of 
Competence 7 0 7 

Mediation for Regulation and 
Control of Behavior 7 0 5 

Total 34 1 (3.33%) 30 (88.23%) 

 
Figure 2 – Descriptive analysis of changes in principles after the intervention

Figure 3 and Figure 4 show categorical changes 
in the frequency of the principles. It is observed that, 
in general, the experimental teacher began to adopt 

MLE principles in the categories often and always, 
reducing the number of principles in the category 
few times (4 out of 34 principles analyzed).
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Principle Control Teacher 
Before 

Control Teacher 
Afterwards 

Experimental Teacher 
Before 

Experimental Teacher 
Afterwards 

Intentionality and 
Reciprocity 

8 principles analyzed 

5 Few times 
2 Often 

1 Always 

4 few times 
3 often 

1 always 

7 few times 
1 often 

4 always 
3 often 

1 few times 
Transcendence 

5 principles analyzed 
5 few times 5 few times 

3 often 
2 few times 

3 always 
2 often 

Mediation of Meaning 
7 principles analyzed 

5 few times 
2 often 

5 few times 
2 often 

6 few times 
1 often 

5 always 
1 often 

1 few times 

Mediation of a feeling 
of competence 

7 principles analyzed 

5 few times 
1 often 

1 always 

5 few times 
1 often 

1 always 

5 few times 
1 often 

1 always 

5 often 
2 always 

Mediation for 
Regulation and Control 

of Behavior 
7 principles analyzed 

3 often 
3 always 

1 few times 

3 often 
3 always 

1 few times 

4 few times 
2 always 
1 often 

5 always 
2 few times 

 
Figure 3 – Analysis of number of principles and their fequency before and after intervention with 
control teacher and experimental teacher

As for how language and narrative are addressed 
within the family environment, it was observed that 
the parents of the two groups did not differ in their 
responses except for the greater number of parents 
in the control group who reported having knowledge 
about narrative development compared with parents 
in the experimental group.

Besides the difference in the control group 
of greater use of stories, the other results of the 
questionnaires from parents of both groups showed 
no significant differences in the way they stimulate 
the narrative development of their children at home.

In the analysis of children’s narrative perfor-
mance, it is noteworthy that there was a change, 
though often subtle, in 10 out of the 14 subjects. 
The major progress occurred in temporal order, 
suggesting that children acquire a clearer notion of 
stages and sequence, i.e. the macro-proposition of 
the narrative. Progress was observed, therefore, in 
approximately 71.42% of the children in the group 
of the experimental teacher. This progress is almost 
twice as much the one observed in the group of the 
control teacher. This indicates that the change in the 
position of the teacher as a narrator seems to have 
influenced the development of the children. Figure 5 
summarizes this progress.

                                                                                                                                                    First                Last 
                                                                                                                                                 Footage          Footage
I – Intentionality and Reciprocity
Arousing Curiosity                                              
-The teacher introduces or tells the story and arouses students’ curiosity, motivation 
and expectation.

Few times Few times

-The techer arouses interest and motivation. Often Often
- The teacher is willing to explain the story again or any point that was not understood. Few times Often
- The teacher is prepared and creates a feeling of anticipation, changing the 
atmosphere of the classroom.

Always Always

Creating Imbalance
-The teacher, at a moment of imbalance, by introducing an absurdity, a contradiction or 
an unexpected event in story, helps students to reflect on that situation.

Few times Few times

-Students ask relevant questions about the story. Often Often
Providing repeated exposure
- The teacher repeatedly exposes students to stimuli and, thus, fosters habit formation 
and increases their vocabulary.

Few times Few times

-The teacher gives appropriate feedback to the students’ verbal contributions. Few times Few times



Teachers’ mediation and language  1265

Rev. CEFAC. 2013 Set-Out; 15(5):1259-1269

II – Transcendence
Gathering and generalizing principles
- The teacher helps the student to gather the essential elements of the story and 
generalizes them to other activities.

Few times Few times

- The teacher relates the story told with previous stories. Few times Few times 
Connecting future circumstances
- The teacher indicates how certain events of the story can be useful in future activities. Few times Few times
- The teacher explains how the resolution of conflict in the story can help resolve other 
conflicts or be applied to many other situations.

Few times Few times

Promoting anticipation
- The teacher often asks students questions that require them to anticipate facts of the 
narrative and help them formulate hypotheses.

Few times Few times

III – Mediation of Meaning
Assigning meaning
- The teacher tends to assign meanings and values ​​to different characters and 
phenomena beyond the inherent, intrinsic significance in them.

Few times Few times

- The teacher explains the reason that led her to choose the story. Few times Few times
Assigning affective meanings
- The teacher shares personal feelings and attitudes with students, considering various 
aspects of the story.

Few times Few times

-The teacher explains the values ​​transmitted by the story. Often Often
Encouraging  the pursuit of meaning.
- The teacher encourages students to seek meaning and values ​​taken from the story. Often Often
-The teacher gives positive or negative feedback  on students responses. Few times
-The teacher asks process questions such as “How?” And “Why?” Few times Few times

IV – Mediation of a Feeling of Competence
Selecting graded tasks
- The teacher ensures the optimum balance between familiarity and novelty in the 
stories selected for their students.

Few times Few times

- The teacher selects and presents suitable material for the level of development of the 
students during storytelling.

Always Always

Analyzing the mental process
- The teacher helps the students to examine the story, emphasizing appropriate 
behaviors and implementing successful or victorious task performance during analysis.

Few times Few times

- The teacher asks questions according to students’ levels of competence. Often Often
Assigning value and meaning to success
- The teacher provides interpretation and assigns meaning for children’s competent 
task performance.

Few times Few times

- The teacher rewards participation in an activity. Few times Few times
- The teacher praises successful steps in performing the task

V – Mediation for Regulation and Control of Behavior
Providing prerequisites
- The teacher ensures that students have suitable resources to carry out the activities 
following their teacher’s narrative.

Often Often

- The teacher models respect, commitment and perseverance in classroom activities 
after telling the story.

Often Often

Controlling impulsivity
- The teacher delays the response of students when they anticipate a premature 
impulsive reaction.

Always Always

- The teacher encourages students to engage in behavior that fosters learning – good 
classroom management.

Often Often

- The teacher restrains students’ inappropriate impulsivity. Always Always
- The teacher encourages self-discipline. Always Always
Preparing children’s response
- The teacher encourages children to respond. Few times Few times

Figure 4 – Anlysis of category changes as for frequency of principles
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The following examples illustrate the narratives 
of a 6-year-old girl before and after the intervention, 
respectively.

6-year-old girl: primitive narrative, before 
intervention

He was sitting and then an animal came up, and 
then he pick up a stick and the animal ran away. 
Then the animal left and he kept waiting and a man 
appeared. Then he help light a fire and released.

6-year-old girl: true narrative after intervention
Once upon a time there was a boy who was 

sitting down and resting. And one day a wolf came 
and talk, and then he pick up a stick and said go 
away I’m afraid. He said: – Don’t talk like that or else 
I’ll get you and I’ll take a sticks and hold you. And 
he got scared and pick the stick and went to the 
square. He catches and put some sticks around him 
and got stuck. So the wolf went away and a man 
came and made friends with him and begins to talk 
with him and lit a bonfire and stayed with him for the 
night. Then he start to take the stick and he sits. And 
then they were friends and they sat and talked and 

then the wolf came and arrested them again and 
said: Don’t leave or else you will see. And he left 
and went away.

Regarding the qualitative aspect, progress was 
observed in the details given at every stage of the 
narrative; the narrative markers were more evident 
(beginning, imbalance and ending), the language 
used by the children resembled more closely the 
one used in fairy tales; there was a better temporal 
order (they placed the narrative in time with “once 
upon a time ...”); there was more detail and imagi-
nation of the feelings of the characters, a more 
elaborate imbalance containing greater conflict 
before the happy ending and, finally, there was 
greater creativity in general.

In the control group, there was a similar narrative 
production between the first and last videotaping 
session. Only 5 of the 14 children changed 
categories in their narratives. The change was both 
in the presentation of narrative stages, which were 
more evident, and in the quality of the narrative 
and temporal order. These data are summarized in 
Figure 6.

Figure 5 – Progress of the experimental teacher’s students

Subject Gender Age First Narrative Second 
Narrative Remarks 

1 girl 5 y/o Primitive Chain There was progress in details of each stage. 

2 girl 6 y/o Primitive Chain There was improvement in narrative markers 
and language was more similar to that of books. 

3 girl 6 y/o True True The second narrative was briefer and had a 
better temporal organization.  

4 girl 5 y/o Entre caso e 
Primitive Chain 

The child pursues what is represented in the 
second attempt more, but creates and imagines 
moments of the story. 

5 girl 6 y/o Primitive Chain 
Initial balance is somewhat weaker in the 
second attempt, but balance and resolution are 
improved. 

6 boy 5 y/o Relato Chain There are more details and imagination of 
characters’ feelings. 

7 boy 6 y/o Chain Chain No difference 
8 boy 5 y/o Chain Chain No difference 

9 boy 5 y/o Primitive para 
Chain Chain Both versions had a trial-error approach in the 

temporal ordering of the narrative. 

10 boy 5 y/o Primitive Chain  There is greater focus on imbalance and 
resolution in the second version. 

11 boy 5 y/o Primitive Chain The first version had more trial-error than 
temporal ordering. 

12 boy 5 y/o Caso Relato There are more details in the account. 
13 boy 5 y/o Chain Chain The second narrative is more creative. 

14 boy 6 y/o Primitive Primitive para 
Chain 

The first narrative is almost an account because 
of description. The second encompasses more 
stages of the narrative  in a better way. 
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It is important to observe the greater progress 
of children in the experimental teacher’s group 
not only with the product (category change in the 
narrative), but also the process. The children’s 
attitude changed when they listened to stories in the 
classroom, because they paid more attention. It is 
believed that this change has happened as a result 
of the teacher’s new style of storytelling, the prepa-
ration of the story, the initial stimulus given to the 
narration, the type of story chosen by the teacher, 
and the preparation of the environment.

Changes in the narrative categories, as previ-
ously discussed, were subtle possibly because of 
the short period of time available to train the teacher. 
However, even though the period was short, it was 
important because it caused changes not only in 
the teacher’s storytelling but also in the children’s 
narrative categories.

�� DISCUSSION

The pedagogical intervention made in ​​this 
research allowed the analysis of several factors 
that contributed to changes in children’s behavior 
towards storytelling. Regarding the changes 
between the first and last narrative, the narrator had 
greater ability to make the children involved in the 
story. An opposite reaction was observed between 
the first and the second videotaping sessions: when 

the teacher told the story (second session) instead of 
reading it (first session), she made it more appealing 
to children, because children feel more attracted to 
a story when they listen to it than when they read it17.

Extra-linguistic resources20, such as the use of 
puppets to illustrate the characters, made the activity 
more attractive. Furthermore, the use of gestures, 
pauses and silence, made the story more lively and 
evoked reactions observed in the children’s facial 
expressions. Also, preparing the children and the 
environment for the time of the narrative is very 
important in this context. This preparation was clearly 
observed in the last narrative of the experimental 
teacher. The preparation of the environment was 
very important, since the children would be traveling 
to a distant place. This expectation was very suitable 
for preparing and motivating the children to listen 
to the story. The lack of attention to the first story 
gave way to full fascination by the last story. Various 
contents of the children’s life experience could also 
be observed in their narratives, demonstrating what 
many authors point out on the subjective space that 
opens up in the narrative process 5-8.

Regarding the levels of progress of the narrative, 
the proposal4,14 showed to be effective for the evalu-
ation of children’s productions. At the beginning of 
data collection, these productions showed levels 
similar to those found in the previous research4, 
although children in this research come from a more 

Subject Gender Age First Narrative Second 
Narrative Remarks 

1 Girl 6 y/o Chain Chain Temporal ordering is a better in the second 
narrative. 

2 Boy 6 y/o Chain Chain Temporal ordering is a better in the second 
narrative. 

3 Boy 5 y/o Caso Caso Temporal ordering is a little better in the second 
narrative. 

4 Girl 6 y/o True True No qualitative difference. Only change was order 
of elements in the second narrative. 

5 Boy 6 y/o Chain Chain No difference 

6 Boy 5 y/o Relato Primitive The second version had the stages of the 
narrative. 

7 Girl 5 y/o Caso Caso Nearly identical 

8 Girl 5 y/o Caso Primitive The second version had the stages of the 
narrative. 

9 Girl 5 y/o Relato Caso No difference; both were very brief. 
10 Boy 5 y/o Primitive Primitive No difference 
11 Boy 6 y/o Primitive Primitive No difference 

12 Boy 5 y/o Primitive p/ 
Chain Primitive p/ Chain No difference 

13 Boy 5 y/o Primitive p/ 
Chain Chain Stages and temporal order were better defined 

14 Boy 6 y/o Relato Primitive The stages of the narrative were defined. 

 
Figure 6 – Analysis of narratives of the control teacher’s students
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privileged socio-cultural environment than those of 
the previous study.

The data show that the determining factor for the 
change in the children’s behavior when listening to 
the story was providing the teacher with resources 
and training; her style of storytelling occurred not 
only on the basis of practical tips, but also anchored 
in a theoretical reflection on language in classroom 
interaction. This showed that the advice on speech 
therapy at school should not take place only as 
tips, whatever speech aspect is addressed. What is 
required is that the teacher and the speech therapist 
hold a theoretical and practical debate about 
language. That would be the only way to provide 
a change of stance on linguistic and pedagogical 
principles. These results were similar to the 
results of another study15 which demonstrate that 
teacher should be assisted by other professionals 
in their day-by-day practice, and new theoretical 
background should be added. In both studies, 
watching the video footage with teachers was a 

crucial way to make them rethink their practice in 
the classroom. Therefore, whatever the profes-
sional involved in teacher training (speech therapist, 
psychologist, educator, etc.), this study demon-
strates that changes are possible if the professional 
is a member of the school team. The effects of 
this study were also observed, by the teacher who 
received the training, in the family environment that 
was included in the process.

�� CONCLUSION

Considering the initial objectives of this study, 
it can be concluded that the proposed teacher 
education developed by the speech therapist 
in partnership with the teacher, based on MLE 
principles, knowledge about child development and 
storytelling techniques, was effective to promote 
changes in the narrative development of the experi-
mental group when compared with the control group.
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