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ABSTRACT - Setbacks of University Teaching in Health Sciences. This ar-
ticle has discussed aspects of the university teaching, found by professors
from the health field. This is a qualitative study, with narrative interviews,
interpreted by content analysis. Professors’ setbacks from distinct courses
have been organized into two categories: human and structural dimension.
Facing the reality of scrapping of many public higher education institutions
(IES), the major difficulties were not related to the infrastructure, but rather
the ones involving personal relations, in particular, the multiprofessional-
ity, an aspect considered as very important in the health field training be-
cause it allows a comprehensive assistance.

Keywords: University Teaching. Health Field. Higher Education Teaching
Difficulties.

RESUMO - Percal¢os da Docéncia Universitaria nas Ciéncias da Satdde.
O artigo discutiu aspectos da docéncia universitdria, encontrados por
professores da drea da satde. Tratou-se de um estudo qualitativo, com
entrevistas narrativas, interpretadas, mediante andlise de contetddo. Di-
mensionaram-se os percalcos de professores de diferentes cursos em duas
categorias: dimensao humana e dimensao estrutural. Frente a realidade de
sucateamento de muitas Instituicoes de Ensino Superior — IES — publicas,
as dificuldades de maior énfase ndo foram as de infraestrutura, mas sim
as que envolveram as relacdes pessoais, em especial, a multiprofissionali-
dade, considerada muito importante na formacao em satde por possibilitar
uma assisténcia integral.

Palavras-chave: Docéncia Universitdria. Area da Satde. Dificuldades da
Docéncia Superior.
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Introduction

The health field is characterized by a triangulation that involves
teaching-learning-assistance, besides the production of information
which is worked in a personal way in the construction of the knowl-
edge inherent to professional training. The professor has important
challenges and needs an interdisciplinary look at the conceptions, ex-
periences and interlocution regarding the teaching practices (Batista;
Batista, 2004). Silva (2009) warns that, in health, the process actors (pro-
fessors/health providers, students and patients) are human beings with
potentialities and fragilities, needs, historicity and socially construct-
ed, making the relations complex, in the search for training both by the
student and the patients for their own health.

In this sense, Morosini (2000) reports that

There are professors exercising the university teaching
who have didactic training obtained in licentiate degree
courses; others bring their professional experience to the
classroom; and others without professional or didactic
experience, coming from a specialization and/or stricto
sensu course. The defining factor of professors’ selec-
tion was, until then, the scientific competence (Morosini,
2000, p. 11).

In addition to what Morosini (2000) brings to us, Pivetta and Isaia
(2008) point out that most of the IES professors do not have pedagogi-
cal training to work in the teaching profession, especially regarding to
the particular fields of vocational training, as they have begun their ac-
tivities by means of distinct trajectories, aspirations and expectations.
The authors also state that at the beginning of their career usually these
professors do not establish any differentiation between the specialty of
the subject and its didactic, consequently having difficulty to make the
didactic transposition from the subjects to the true knowledge produc-
tion of the students.

Training involves aspects in common among the several profes-
sions of the health field. Amongst them, we highlight the articulation
among teaching/research/extension, with the purpose of developing
the critical, reflexive and creative sense, as well as the early insertion of
the student in practical activities, in an integrated and interdisciplinary
way, in the distinct scenarios of these practices, valuing, specially, the
ethical and humanistic dimensions (Silva, 2009).

Castanho (2002), when researching about the training of health
field professors, defends the need of renovation of the system as a con-
tinuing and lasting process. She mentions this change process as a se-
quence of stages of new practices according to several aspects that are
present in teaching. Professors will never have their pedagogical train-
ing finished, because this training is not tight, it depends on intrinsic
and extrinsic factors, such as the profile of the students, the profile of
the classes and physical and organizational infrastructure, suffering
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constant mutations. The need of continued innovation in the ways of
teaching performance is pressing.

The training in a health field-oriented profession is, therefore,
marked by the plurality of knowledge, abilities and competences that
the professor needs to dispose as a pedagogical arsenal in the teaching
practice. It is knowledge on their specific area, on didactic, on the po-
litical dimension in the teaching practice, domain of the technological
supports, among others. Thus, the context in which we live in contem-
poraneity makes fundamental the continued and permanent training
for the performance of the chosen profession (Aquino; Puntes, 2004).

The health field professors start teaching having as basis their
specific knowledge. Through their training in the chosen profession,
being good specialists as they are, they become involved in teaching.
There are few initiatives of pedagogical training, on the part of the pro-
fessors, who soon see themselves in a tangle of tasks that involve them
and that go beyond giving classes, comprising activities of management,
academic advising, participation in commissions, among others. In
the routine of teaching in health, other challenges are added: limita-
tions of physical, structural, organizational nature — which include the
work environment itself - and, mainly, those inherent to interpersonal
relations. Concerning the interpersonal relations, Oliveira and Comaru
(2006) strengthen the idea that the technical abilities and the knowl-
edge are fundamental for the teaching practice, nevertheless such cir-
cumstances cannot exist separately, and neither can be placed as pri-
orities, in detriment of the established relations among people and that
permeate the dynamism of activities. Rodrigues (2003) highlights the
pedagogical practice as basically relational, which presupposes that the
professor assumes pertinent practices before the performed actions, to
their students and, also, before their own co-workers.

Also, possibly, in these relations that the subject establishes with
others, it is present ideological, historical and cultural aspects that
manifest themselves in a conscious or unconscious form (Carvalho et
al., 2009).

This way, higher education teaching involves the constant con-
frontation of challenges that become more complex as far as the profes-
sionals become aware that the teaching has specificities which need to
be experienced and learned (Isaia; Maciel; Bolzan, 2010). Concerning
the health field, Castanho (2002) comments about the value given to the
professors’ example as a person and a health provider, a model to be
followed or avoided by their students, future colleagues of profession.

Also concerning specifically the health field, Rossoni et al. (2016)
state that, in the beginning of the 21 Century, there were changes in
the undergraduate curricula, among them, the insertion of students by
means of curricular stages in the Unified Health System (Sistema Unico
de Satde - SUS) services. These changes have generated the need for
new looks and perceptions about the training of both professors and
students.
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Besides all the human aspects already presented, we cannot ne-
glect the aspects of physical and organizational infrastructure thatalso
interfere in the teaching-learning process. It is important to highlight
that the training of the professionals in IES is perceived by the condi-
tions provided by the infrastructure during the course. We can state
that, in fact, the physical conditions can facilitate or make it difficult
the development of the university student. In particular, regarding the
public IES, the infrastructure ends up having a great emphasis, due to
the scrapping experienced by them, mainly in relation to their physical
conditions, which generate obstacles for the good performance of many
academic activities (Marques; Pereira; Alvez, 2010). This issue of infra-
structure becomes another setback also faced by the professor.

Thus, this paper aimed to identify the setbacks found in the teach-
ing practice of professors in the Health Sciences, with distinct times of
acting, which signaled the need of continuing adaptation and reformu-
lation in the teaching routine of a public IES. We understand as diffi-
culties in higher teaching the barriers, the setbacks that are presented
in the teaching routine, which involve both the structural aspects and
those inherent to the human condition (Roveda et al., 2014).

Methodology

This paper is an excerpt of the research Os movimentos da docén-
cia superior: especificidades nas diferentes dreas do conhecimento e sua
influéncia na atuacgdo docente [The movements of higher education
teaching: specificities in distinct fields of knowledge and their influ-
ence in the teaching performance], approved by the Ethics Committee
under the protocol N. 23081.006693/2010-77. It was a qualitative investi-
gation with a narrative approach (Connelly; Clandinin, 1995; Mcewan,
1998; Bolivar; Domingo; Ferndndez, 2001; Goodson, 2004), as the nar-
ratives made emerge events that marked the personal and professional
life of the professor and that could lead to self-reflection, significance
and transformation, as far as it made him/her subject of their own story
(Huberman, 1989; Mcewan, 1998; Isaia, 2005; 2008).

The data collection started from a guiding categorical matrix
previously elaborated by the research group, formed by guiding and
indicator axes, used for the conduction of face-to-face and individual
interviews with each professor. The guiding matrix had three guiding
axes, and each one of them, its indicators: I - Area of specific knowledge:
personal definition of the knowledge area, basic knowledge of their
area, personal inter-relations and inter-relations with related areas; II —
Articulation of specific and academic knowledge: differentiation and ar-
ticulation between the specific knowledge of area and academic knowl-
edge; and axis III — Area of academic knowledge at work, being the fifth
indicator of this axis the focus of the present work, difficulties found in
the higher education (teaching, planning, advising, research and exten-
sion) of the professors of the knowledge area in question (Figure 1). For
that, it was used narrative excerpts from the professors.
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Figure 1 — Diagram Representing the Cutout Resulting from the
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Source: Elaborated by the researchers (2016).

Fifteen professors from the health field were selected randomly
to participate, involving the following courses: Nursing, Pharmacy,
Physiotherapy, Speech Therapy, Dentistry and Medicine, all the cours-
es from the same IES. The random selection of the professors occurred
in function of the number of professors in each University Unit of the
mentioned IES and also according to the areas of knowledge from CNPq,
aiming at a representative sample of each area and length of experience,
according to the acceptance of each professor.

Respecting the ethical precepts of research with human beings
regarding the anonymity of the professors, we used for the identifica-
tion of the excerpts the term “Prof. S”, followed by the respective num-
ber representing the subject, extending from 1 to 15.

The interview analysis and the narrative interpretation were car-
ried out by means of content analysis (Bauer; Gaskell, 2004), following
four steps: 1%) transcription of the oral narratives of the recorded inter-
views and reading in depth, providing a flow of ideas for the text inter-
pretation; 2"%) unitarization of terms or disassembly of texts, removing
excerpts suggesting understanding about the performance and the dif-
ficulties of teaching from the narratives; 3') categorization, which con-
sisted in gathering defining elements for, subsequently, define the key-
elements that elected the research categories; 4'") interpretation, which
constituted the final product, in which it were gathered the relevance
structures from the informants with the ones from the interviewer and
the authors whose theoretical assumptions guided the research.

Results and Discussion

The professors of the sample have a work period of 40 hours and
distinct times of teaching in higher education, being this divided into
three groups: one (1) PAI (professors in initial years, 0-5 years of teach-
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ing) professor; seven PAT (professors in intermediateyears, 6-15 years of
teaching) professor; and seven PAF (professors in final years, more than
16 years of teaching) professors. In relation to the highest stricto sen-
su training, two professors have done post-doctoral studies in Health
Sciences, ten hold a PhD in the several areas of health professions and
three hold a MSc (two in the specific areas and one in education). From
the 15 professors, ten also performed lato sensu specialization in their
specific areas of acting in health. In this sense, this data shows us that
the training choices in the teaching trajectory are based in the previ-
ous choices of the original profession of each health field professor. A
minority chose a lato or stricto sensuin other fields.

The interview analysis allowed us to identify which where the
difficulties of teaching in health, which were categorized in human di-
mension and structural dimension in the everyday teaching. The teach-
ing is interconnected to the experience of situations in the university
environment, related both to the students and professors; each person
constructs and signifies their routine from their experiences and per-
sonal stories (Morosini; Cunha, 2006).

In front of this, the setbacks found in the teaching narratives ex-
plicit the limitations and the obstacles faced by them, which referred
to the physical spaces, the lack of material and the work overload, as
well as the limitations of pedagogical and relational approach, which
interfered in the development of teaching. The interviewed professors
incorporated in their narrative aspects related to the development of
teaching, research and extension, from planning to student advising.

1%t Category: human dimension

Most of the setbacks pointed out were related to the human ele-
ments, which referred to the student, to the professor and to the teach-
ing colleagues. It was highlighted: the student’s profile, the interpersonal
relations, the absence of pedagogical training for the teaching and the
lack of professional experience as subsidy to the teaching practice.

Several questions related to the student’s profile were pointed
by the professors, among them, the unpreparedness in relation to the
knowledge of the basic subjects of the health field and the behavioral
aspects, such as the lack of interest, irresponsibility, immatureness and
the inadequate use of technology in the classroom, according to the
narratives.

The way the student comes to us [...] what they learned from the basics, of
physiology, anatomy, [...] in the undergraduate level [...]. We have to start,
go back to teach [...] and some things are not taught [...] (Prof. S6).

The students do not respect the professors, they do not take us seriously,
they do not want to take the lead to the construction of knowledge, of life.
They are kids, still, in the sense of dependency (Prof. S11).

[...] youknow that nowadays the student interrupts, leaves the classroom,
enters late, receives messages on the cell phone, anyway [...] (Prof. S8).
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Pimenta and Anastasiou (2002) highlighted that, when teaching
in higher education, the professor faces more and more young students
and, most of the time, their characteristics are not his object of initial
concern, because they are already seen as future health providers and
are expected to have a profile for that. In addition, developing, on the
part of the professor and the student, a relation among adults may seem
something utopian, since for many professors these young people are
almost adolescents and, as such, a little irresponsible (Masetto, 2003).

This context refers to the generational profile of professors and
students and their interactions in the academic routine, an aspect pres-
ent in the teaching profession in current days.

Our difficultyis this, to understand, to enter in the world of this class that
is entering at 16, 17 years old. And they are great, smart, quick thinking,
reflection, they are agile in their conceptions, [...] I cannot [...] (Prof. S4).

I think that [...] today, because everything is quick and massive, the in-
terpersonal relation decreased, it lost strength [...]. The relation is very
superficial (Prof. S14).

We know that the encounter between generations involves a di-
versity of learning, alliances and conflicts, which make this relation
something surprising. It is not rare to find professors complaining of
irresponsible attitudes that their young students have, presenting a lack
of interest for the training (Vasconcelos, 2013).

The worries in this relation of the youth with the IES “[...] are ex-
pressions of deep mutations that are happening in the western society,
which affect directly the institutions and the processes of socialization
of the new generations” (Dayrell, 2007, p. 1106).

Difficulties in the interpersonal relations are pointed out in the
university environment. The lack of communication among the profes-
sors of the same university course, departments and centers was men-
tioned, which refers to the departmentalization in the higher educa-
tion and the called pedagogical solitude, understood as “...] a feeling
of helplessness of the professors in front of the absence of interlocution
and pedagogical knowledge shared for the facing the educative act”
(Cunha; Isaia, 2006, p. 373).

[..]Ididn’thave other partnerships within the department group, so I feel
quite lonely [...], a lonely walk [...] (Prof. S2).

[...] I feel lonely. [...] we are very departmentalized [...] the professors
don’t talk [...] (Prof. S10).

Probably, the training model of the undergraduate courses, root-
ed in their own field of work, can be the responsible for the tendency
of the professionals to work in an isolated and independent way of the
other areas (Peduzzi et al., 2013).

The isolation of the practices deprives the professors from learn-
ing with each other, identifying deficiencies, sharing evidences, seek-
ing solutions together to improve the practices (Aquino; Puentes, 2004).
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This relation among professors is also characterized as “[...] a cellular
functioning or school cellularism, in which the members of the edu-
cational community assume work conducts and habits in which what
predominates is the individualism, the exaggerated autonomy, the pri-
vacy” (Imbernén, 2005, p. 83).

Marcelo Garcia (1999) and Zabalza (2004) warned that the culture
of individualism predominates in higher education and that such char-
acteristics bring negative effects to the professional development of the
professors. According to Zabalza (2006, p. 166):

The time of being together, sharing or debating is a scarce
good in the universities. People are exhausted from work,
appointments and worries and they do not have time to
build this common space of encounter that allows the
mutual (personal and professional) knowledge not even
to observe what the others do.

Besides the lack of communication among colleagues, it was high-
lighted the distancing in the professor-student relation and the lack of
multiprofessionality experienced in the teaching practices. In addition,
a professor (a physician) highlighted the dilemmas in the physician-
patient-professor relation, specificities of the teaching practice in the
health field.

In this sense, it is important that the professor-student relation is
touched both by cognitive and affective aspects, because the relation
based on affectivity becomes a productive link that founds professors
and students for the construction of knowledge, enabling that new rela-
tions are established and that the knowledge among the parts favors
new discovering and new possibilities of change, that is, multiprofes-
sionality (Anunciagdo; Anténio; Manuel, 2015).

The multiprofessionality is considered a strategy that guides and
enables the performance of a comprehensive assistance, it portrays a
juxtaposition of several subjects in which each professional will act, ac-
cording to their specialized knowledge (Alvarenga et al., 2013). The nar-
rative that follows represents this difficulty.

[...] the development of a multidisciplinary team, [...] a nurse in a health
care center does his things, the pharmacist does his things, the physi-
cian does his things, the physiotherapist does his things, and in the end
this professional work ends up not being multidisciplinary, [...] I confess,
I'have a lot of difficulty (Prof. S1).

The professor-student relation is important in the learning pro-
cess, the professor should have an attitude of partnership and co-re-
sponsibility with the student, and planning activities together should
be one of the assumptions for that the student feels equally involved in
their professional training (Masetto, 2003). Rodrigues (2011) highlights
that in the teaching and learning relations it should be valued the in-
teraction and the collective work, in a way that the academic space be-
comes a place of constructive and supportive relations, of growing and
learning, where everybody can be a learner, and everybody can teach.
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In the teaching conduct in the health field, various relations are
highlighted: with the students, with the teaching institutions, with the
professional category, with the society and with the patients. Thus, this
educator, also a health provider, must have a more humanist position,
of care and solidarity, besides the technical and ethical responsibilities.

Silva (2009) verified, in the health field, that, besides all the as-
pects of the professor-student relation, there is a triangular relation,
mainly in the professionalizing subjects among student-professor-
patient, which makes the relations more complex. Rogers (1986), de-
cades ago, stated that in a professor-student-patient relation one cannot
teach, but only facilitate the learning, and providing examples is a great
way. Bernardino Junior et al. (2014) state that in this triangulation in
Dentistry courses, the patient is the reason of all the process, however,
they do not receive the proper importance when we think of students
training scope.

Vieira (2007), from narratives of professors in a Medicine course,
recognized the importance of valorization of the relational aspects of
the pedagogical experience, once the relations have a major influence
on the people.

The absence of pedagogical training, that is, the lack of preparation
to be a professor was another difficulty emphasized by the participants.
This aspect has great relevance and must be highlighted by the impacts
that it may cause on the teaching-learning processes, interfering in the
quality of the teaching practice. This can be observed in the following
sentences:

[...] because the is no pedagogical training, [...] we are dentists teaching,
welearn in a very intuitive way, and we can improve throughout time [...].
(Prof. S5).

[...] Istudied, I prepared myselfto be a doctor and not to be a professor. So,
I'had lots of doubts on how to prepare a class, how to expose a topic to the
students. [...] we are not prepared to be professors, [...] we go through the
experience, mistakes, things that we make right [...]. (Prof. S3).

The topic of pedagogical training involving Health Sciences
courses seems to be a long-standing discussion. In a study carried out
in 2002, Castanho (2002) already mentioned the urge to reflect of how
to introduce in the initial and continued training of these professionals
the pedagogical competence for quality classes in the higher education.

In the 1990s, Masetto (1998) and Abreu and Masetto (1997) rec-
ognized that the university professors began to perceive that teaching,
research and practice of any profession demand a unique, specific ca-
pacity, although a considerable part of the ones who became professors
had their initial training in bachelor’s degree courses. Thus, it is under-
standable the lack of knowledge of the theoretical/epistemological con-
structs on teaching/learning processes (Oliveira, 2011).

Pachane and Pereira (2004) commented that one of the most cur-
rent criticisms to higher education courses referred to the lack of di-
dactic n part of the professors. The same authors highlighted that it is
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common to listen stories from the students that the professor knows the
subject, but does not know how to convey it, does not know how to con-
duct the class or is not concerned with teaching and, this way, priori-
tizes researching. Masetto (1998) corroborated with this thinking and
added that, besides the specific competences to practice the profession,
there are competences related to teaching, with the domain of a field of
knowledge, the pedagogical mastering and the practice of the political
dimension of higher education teaching.

The experience that is closer to a teaching training is, for many
professors, the pedagogical subjects studied in stricto sensu post-grad-
uate courses, and most do not have an effective a teaching training
(Costa, 2010).

In this sense, it is worth questioning whether stricto sensu post-
graduate courses really prepare for the higher education teaching or
train, strictly, great researchers, professors with the profile for produc-
tions and publications in detriment of a pedagogical training for the
quality teaching. We can thus infer that post-graduate programs of this
nature train professors who are pedagogically fragile.

Cunha and Isaia (2006), when discussing the trajectory of the
higher education professor, question also who trains the professor for
the higher education teaching, as undergraduate courses, in particu-
lar, the licentiate degree ones, prepare for early childhood education,
elementary and high school teaching, while the stricto sensu is aimed
to research. If not even the licentiate professionals are prepared in their
undergraduate courses for higher education teaching, certainly the
bachelors will not be either.

Another scope of training are the scarce and fragile training
courses offered by IES, developed in a dispersed manner, throughout the
semester, and without connection with the problems faced during the
teaching. Usually these trainings are nothing more than monthly meet-
ings aimed, specially, to discussions about administrative and bureau-
cratic issues and occasionally on didactic-pedagogical issues, besides
meetings and lectures in the beginning of the semester to repeat how to
plan courses and classes (Aquino; Puentes, 2004).

Based on the performed analysis, it was observed in this IES that,
although many professors have experience in their specific areas, most
of them seemed deprived of pedagogical knowledge, and they started to
coordinate this knowledge when they entered the university teaching
(Pimenta; Anastasiou, 2002).

Also, according to Pimenta and Anastasiou (2002), it is common
that professionals from distinct fields of knowledge start in higher
education teaching without having questioned themselves about the
meaning of being a professor. Besides, a great part of the institutions
that receive them already consider them as professors and do not seek
ways to contribute to this training. There is, thus, a natural passage to
teaching, that is, they sleep as professionals and researchers and wake up
as professors.
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In the human dimension, another aspect mentioned was the lack
of professional experience, which appeared by means of two biases. First,
as the full time work regime deprives the professional to act in parallel
in their profession with the teaching practice, a question is raised: how
to teach without having practiced ever?

The second bias refers to the professionals who continue their
post-graduate studies without acting professionally, becoming profes-
sors without previous experience in the profession.

[..]Ithinkitis essential [...] to work clinically also outside here, it is some-
thing that is not allowed to us most of the time, [...] but [...], in my opinion,
it is inadmissible that you feach a student if you do not do that as well
(Prof. S13).

[...] things that they learned in the undergraduate education and having
spent five, six years doing a MSc or a PhD, there was practically no train-
ingin this period. Then, this worries me, how will be the professors of the
new generations? Researchers? Professors? [...] (Prof. S4).

This way, the professional experience is a major teaching-learn-
ing strategy for the academic training, especially in the health field, in
which the professionalizing subjects and the curricular internships are
based on this practice.

Gripp (2010), when studying 450 professors from public and pri-
vate IES, observed that in the private institutions it is not the title that
counts the most, as it is in the public ones, but a tendency to value the
professional professors, who work in parallel to teaching in the work
market. The professional experience would be, thus, a criterion for se-
lection. This can be areality desired by many professors from the public
IES studied, according to the previous narratives.

27 Category: structural dimension

The setbacks pointed out by the professors also include structural
elements from the university environment, among them, work overload
and insufficient infra-structure and technological resources.

The work overload, resulting from the curricular density of the
courses and the management function, generates less time to dedicate
to research and extension and, sometimes, impairs the teaching activi-
ties, as referred by some professors.

[...] the problem that I see in our area is that we are too many people,
I'm the coordinator, professor of pharmacy, I have this subject linked to
physiotherapy, classes at the master’s degree, supervising PIBICs, mas-
ter’s degree students supervised by me, the CCS [Health Sciences Center]
rules and legislation commission, the commission of associated profes-
sors [...] (Prof. S1).

[..] you lose a little your general practice! [...] it's because I'm the depart-

ment head, [...] if I were only teaching, I think I wouldn’t have these feel-
ings; [...] it’s four years that I am the head, and this absorbs me a lot (Prof.
S8).
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In this sense, the IES have demanded distinct assignments from
their professors at the university, which expand and make more com-
plex the teaching professional practice. New responsibilities are added,
such as academic supervising, management, search for financing, insti-
tutional relations and mentorship (Zabalza, 2004; 2006).

In accordance with the reality found in this research, in Silva et al.
(2013) study those professors who had already been managers reported
that the function generates the distancing from the classroom, the lack
of time to invest in academic productions and the loss in research due
to the discontinuity in the projects.

Some studies indicated that part of the professors that are man-
agers cannot conciliate the personal and professional activities and,
often, this overload is faced as setback and sacrifice. Moreover, when
they let aside the research, the quality of their teaching decreases and
the scientific publication is limited (Marra; Melo, 2003; Melo; Lopes; Ri-
beiro, 2013).

Another setback pointed out by the health professors, although
with less emphasis, referred to the insufficient infra-structure and tech-
nological resources, necessary to the theoretical and practical classes at
the university.

[...] quite often we don’t have access to the internet [...] it fails all the time,
[...] I can’tregister my projects [...] (Prof. S5).

Our greatest difficulty is this lack of technological resource (Prof. S14).

We don’t have a physical structure in our area thatis ideal to functionin a
better way, but this is in relation to the practice. In theory, we don’t have
great problems, for the theoretical classes we have classrooms, we have
structure, then, the difficulty is in the practice, there are a lot of patients,
and it involves the assistance [...], this is the greatest problem (Prof. S7).

In this context, the infrastructure in higher education is an im-
portant element that seeks to facilitate and help the students’ develop-
ment, not to make their training hard. The scrapping of the physical
structure in many IES generates obstacles for the good development of
several academic activities (Marques; Pereira; Alves, 2010). In the same
research, the authors investigated the perception of the students in the
same IES where the present study was carried out with professors from
the health field. The conclusion was that the university undergradu-
ate students really perceive the scrapping of the structure. They also
state that this public IES scrapping results especially from insufficient
reforms, as there was a great expansion in the offer of higher education
courses without compatible infra-structure and with quite old estab-
lishments, which is worrying, as this aspect is extremely relevant for the
quality of teaching.

The most recent research by Sakurada (2017), among other find-
ings, also reports the expansion of Brazilian universities campuses al-
ready existent, without this expansion being followed by bigger and bet-
ter physical structures, materials and people capable to handle the high
number of entrances of new students.

12 Educacdo & Realidade, Porto Alegre, v. 44, n. 1, €75639, 2019.



Pivetta; Schlemmer; Roveda; Isaia; Porolnik; Cocco

Considering that the insufficient infra-structure affects all the ac-
tors in the learning process, Mancebo, Do Vale and Martins (2015) in-
formed that, in 2012, professors from federal institutions began a strike
for an indefinite time, demanding improvements in the work condi-
tions for the professors. This was due to the expressive increase in the
number of students without the necessary hiring of more professors, as
well as to the precariousness of resources for the building of new physi-
cal structures, which were already insufficient for the existent number
of students.

In the teaching in health, the insufficient infra-structure does
not interfere only in the routine of professors and students, but also in
the health assistance provided within the training. It becomes a diffi-
culty felt beyond the classroom and by their protagonists, and affects
patients, families and society as a whole.

Final Remarks

After writing about the setbacks of university teaching identified
in the health field, we highlight that the Human Dimension category
was the most explicit in the professors’ narratives. In its context, rela-
tional issues were emphasized, being the predominant elements the
student’s profile, the professor-student relation, the lack of communi-
cation with the peers, the lack of pedagogical training and the depart-
mentalization.

The elements that appeared as barriers to the professional teach-
ing practice showed, in a certain way, the encounter between distinct
generations, inasmuch as the young students and professors enter in-
creasingly earlier at the university. Nevertheless, over the years of teach-
ing, other barriers can emerge due to the fact that the students enter the
university younger, while the professors continue their years in higher
education teaching with the need of constant changes with distinct na-
tures to meet the complexities of each moment and each circumstance.

We observed in this conjuncture the focus on research ingrained
to the teaching in health, which is assuming priority at universities,
particularly in the public IES. Without prominence of any of the pillars
of the teaching-research-extension tripod, we believe that the research
and the extension come to nurture the teaching, although the former
hasreached the top in the preference of the PhD professors. We perceive
a certain shift in some health courses when having as a differential ped-
agogically well prepared professors, who consider teaching as a profes-
sion and are not mere researchers or health providers who train others.

Beyond the relational difficulties of teaching in health, the Struc-
tural Dimension emerged in the practice as a professor, which, most
of the time, was out of reach of the professor. The work overload im-
posed by the teaching-research-extension activities and the manage-
ment functions were highlighted. As a consequence of this concomitant
practice of functions, there was the distancing from the classroom and
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from their own co-workers, which responded to the relational difficul-
ties already mentioned.

In addition to this, the acquisition of permanent goods and mate-
rials for the universities require the involvement of the professor in the
academic management, preparation, implementation and execution
of research and extension activities, with the purpose of raising exter-
nal support to put together laboratories and classrooms, among others.
Taking into account the lack of time due to excessive workload, there is
the lack of infra-structure, which can generate a burden for many pro-
fessors.

This difficulty is added to the fact that the development of practi-
cal activities in the health field necessarily needs to involve appropriate
physical spaces, as clinics, medical offices, laboratories and hospitals,
among others. These, in turn, lack consumables and permanent mate-
rials, which is not always within the reach of everybody. These spaces
also need management, organization, and maintenance to take care of
what is the noblest: human life.

In this scenario of complexity and specificity is where we find
the health professor and the other characters of this teacher-student-
patient triad, all within the walls of a public IES and the peculiarities
arising from its context, often suffering because of the atrocities of gov-
ernmental management.

The human and structural dimensions appeared with great em-
phasis in the study performed, which makes us believe that the study
context genuinely represents the current scenario of university teach-
ing in the health field in the country. In times of alertness and confron-
tation, it is believed that the structural dimensions tend to suffer more,
in case the relations are not sufficient to promote changes and transfor-
mations in the way reality is set.

Translated from Portuguese by Barbara Medina and proofread by Ananyr Porto Fajardo

Received on August 13, 2017
Approved on June 14, 2018

References

ABREU, Maria Celia de; MASETTO, Marcos Tarciso. Ensino e Aprendizagem. O
Professor Universitdrio em Aula: prética e principios teéricos. Sao Paulo: Edi-
toras Associadas, 1997.

ALVARENGA, José da Paz Oliveira; MOREIRA, Andrea Bruno; FONTES, Wilma
Dias de; et al. Multiprofissionalidade e interdisciplinaridade na formagao em
saude: vivéncias de graduandos no estdgio regional interprofissional. Enfer-
magem Universidade Federal de Pernambuco, Recife, v. 7, n. 10, p. 5944-5951,
2013. Available at: <http://www.revista.ufpe.br/revistaenfermagem/index.php/
revista/article/download/4242/7391> Accessed: 10 October 2014.

ANUNCIACAO, Luisa da; ANTONIO, David; MANUEL, Janice Alexandra da
Costa. Importancia da Relacao Professor — Aluno na Educacdo Superior. In:

14 Educacao & Realidade, Porto Alegre, v. 44, n. 1, 75639, 2019.



Pivetta; Schlemmer; Roveda; Isaia; Porolnik; Cocco

CONGRESSO NACIONAL DE EDUCACAO: FORMACAO DE PROFESSORES,
COMPLEXIDADE E TRABALHO DOCENTE, 11., 2015, Prado velho. Anais... Pra-
do velho: 2015. P. 1-10.

AQUINO, Orlando Ferndndez; PUENTES, Roberto Valdés. Calidad del Proceso
de Ensenanza-Aprendizaje-Investigacién em la Educacién Superior: un modelo
para su evaluacién. Icone Educacio, Uberlandia, v. 10, n. 1-2, p. 207-234, 5 dez.
2004.

BATISTA, Nildo Alves; BATISTA, Sylvia Helena. Docéncia em Satide: temas e ex-
periéncias. Sao Paulo: Senac, 2004.

BAUER, Martin; GASKELL, George. Pesquisa Qualitativa com Texto, Imagem e
Som. Petrépolis: Vozes, 2004.

BERNARDINO JUNIOR, Roberto et al. Docéncia Universitdria: a relacdo pro-
fessor-aluno-paciente na pratica de cirurgides-dentistas. Revista Eletronica
da Divisao de Formacao Docente: diversa prética, Uberlandia, v. 2, n. 1, p. 218-
262, 2014. Available at: <http://www.seer.ufu.br/index.php/diversapratica>. Ac-
cessed: 10 July 2016.

BOLIVAR, Ant6nio; DOMINGO, Jesus; FERNANDEZ, Manuel. La Investigacién
Biografica-Narrativa en Educacién. Madrid: La Muralla, 2001.

CARVALHO, Adenivan Mendes et al. Paradoxos na Docéncia Contemporanea.
Caderno de Pés-Graduacao em Letras da Universidade Presbiteriana Macken-
zie, Sdo Paulo, v. 9, n. 1, p. 4-25, jan./dez. 2009.

CASTANHO, Maria Eugénia. Professores de Ensino Superior da Area da Satide e
sua Prdtica Pedagoégica. Interface - Comunicacao, Sadde, Educacio, Sao Pau-
lo, 2002, v. 6, n. 10, p. 51-62. Available at: <http://www.scielosp.org/pdf/icse/
v6n10/05.pdf>. Accessed: 10 July 2016.

CONNELLY, Michael; CLANDININ, Jean. Relatos de Experiéncia e Investigacién
Narrativa. In: LARROSA, Jorge et al. Déjame que te Cuente. Barcelona: Alertes,
1995.

COSTA, Nilce Maria da Silva Campos. Formagao Pedagé6gica de Professores de
Medicina. Revista Latino-Americana de Enfermagem, Sao Paulo, v. 18, n. 1,
2010. Available at: <http://www.scielo.br/pdf/rlae/v18nl/pt_16.pdf>. Accessed:
08 August 2017.

CUNHA, Maria Isabel da; ISAIA, Silvia Maria Aguiar. Professor da Educacéo Su-
perior. In: MOROSINI, Maria Costa (Org.). Enciclopédia de Pedagogia Universi-
téria, v. 2, p. 367-377. Brasilia: INEP/MEC, 2006.

DAYRELL, Juarez. A Escola “Faz” as Juventudes? Reflexoes em Torno da Social-
izacdo Juvenil. Educacdo e Sociedade, Campinas, v. 28, n. 100, p. 1105-1128,
2007. Available at: <http://www.scielo.br/pdf/es/v28n100/a2228100.pdf>. Ac-
cessed: 8 August 2017.

GRIPP, Glicia. Prética dos Professores do Ensino Superior. Estudos de Sociolo-
gia, Araraquara, v. 15, n. 28, p. 61-85, jan./dez., 2010.

GOODSON, Ivor. Profesorado e Historias de Vida: un campo de investigacién
emergente. In: GOODSON, Ivor. Historias de Vida Delprofesorado. Barcelona:
Octaedro, 2004. P. 45-62.

HUBERMAN, Michaél. La Vie des Enseignants. Evolution et Bilan d'une Profes-
sion. Paris/Neuchatel: Delachaux et Niestlé, 1989.

IMBERNON, Francisco. Formacdo Docente e Profissional. Formar-se para a
Mudanga. Sao Paulo: Cortez, 2005.

Educacdo & Realidade, Porto Alegre, v. 44, n. 1, e75639, 2019. 15



Setbacks of University Teaching in Health Sciences

ISAIA, Silvia Maria Aguiar. Ciclos de Vida Profissional Docente: delineamento
tedrico-metodolégico especifico para professores do ensino superior. In: EN-
CONTRO INTERNACIONAL DE PESQUISADORES DE POLITICAS EDUCATI-
VAS, 1., 2005, Santa Maria. ALONSO, Cleuza (Org.). Reflexdes sobre Politicas
Educativas. Santa Maria: 2005. P. 35-44.

ISAIA, Silvia Maria Aguiar. Aprendizagem Docente: sua compreensdo a partir
das narrativas de professores. In: TRAVESSINI, Clarice; EGGERT, Edla; PERES,
Elaine; BONIN, Lara. Trajetérias e Processos de Ensinar e Aprender: prdticas e
diddticas. Porto Alegre: EDIPUCRS, 2008.

ISAIA, Silvia Maria Aguiar; MACIEL, Adriana; BOLZAN, Déris Pires. Educacao
superior: a entrada na docéncia universitaria. In: REUNIAO ANUAL DA ANPED
NACIONAL: EDUCACAO NO BRASIL, O BALANCO DE UMA DECADA, 33., Rio
de Janeiro. Anais... Rio de Janeiro: 2010. P. 5.

MANCEBO, Deise; DO VALE, Andréa Araujo; MARTINS, Tania Barbosa. Politi-
cas de Expansdo da Educacdo Superior no Brasil 1995-2010. Revista Brasileira
de Politica e Administracdo da Educacdo, Porto Alegre, v. 20, n. 60, jan./mar.
2015.

MARCELO GARCIA, Carlos. Formacién del Professorado para el Cambio Edu-
cativo. Barcelona: EUB, 1999.

MASETTO, Marcos Tarciso. Professor Universitdrio: um profissional da educa-
¢ao na atividade docente. In: MASETTO, Marcos Tarciso. Docéncia na Univer-
sidade. Campinas: Papirus, 1998. P. 9-26.

MASETTO, Marcos Tarciso. Competéncia Pedagégica do Professor Universi-
tario. Sao Paulo: Summus, 2003.

MARQUES, Carolina Sampaio; PEREIRA, Breno Augusto Diniz; ALVES, Juliano
Nunes. Identificacdo dos Principais Fatores Relacionados a Infraestrutura
Universitdria: uma andlise em uma IES publica. Revista Sociais e Humanas,
Santa Maria, v. 23, n. 1, p. 91-103, 2010. Available at: <https://periodicos.ufsm.br/
sociaisehumanas/article/view/2100> Accessed: 10 August 2017.

MCcEWAN, Hunter. Las Narrativas en el Estudio de la Docéncia. In: McCEWAN,
Hunter; EGAN, Kieran (Org.). La Narrativa en la Ensefianza, el Aprendizaje y la
Investigacion. Buenos Aires: Amorrortu, 1998.

MARRA, Adriana Ventola; MELO, Marlene Catarina de Oliveira Lopes. Do-
cente-Gerente: o cotidiano de chefes de departamento e coordenadores em
uma universidade federal. In: ENCONTRO DE GESTAO DE PESSOAS E RE-
LACOES DE TRABALHO ANPED, 4., Brasilia. Anais... Brasilia: 2003. P. 1-16.
Available at: <http://www.anpad.org.br/diversos/trabalhos/EnANPAD/en-
anpad_2003/GRT/2003_GRT1135.pdf>. Accessed: 30 September 2014.

MELO, Marlene Catarinade Oliveira Lopes; LOPES, Ana Lticia Magri; RIBEIRO, Joao
Marcelo. O Cotidiano de Gestores entre as Estruturas Académica e Administrativa
de uma Instituicao de Ensino Superior Federal de Minas Gerais. Portal Metodista,
Sdo Bernardo do Campo, v. 9, n. 17, p. 205-227, 2013. Available at: <https://www.
metodista.br/revistas/revistas-ims/index.php/OC/article/view/3676/pdf_73>. Ac-
cessed: 10 August 2017.

MOROSINI, Maria Costa. Enciclopédia de Pedagogia Universitaria: glossario.
Brasilia:. 2006. v. 2. P. 362-363.

MOROSINI, Maria Costa. Docéncia Universitaria e os Desafios da Realidade Na-
cional. In: MOROSINI, Maria Costa (Org.). Professor do Ensino Superior: identi-
dade, docéncia e formacao. Brasilia: Instituto Nacional de Estudos e Pesquisas
Educacionais, 2000. P. 11-21.

16 Educagdo & Realidade, Porto Alegre, v. 44, n. 1, €75639, 2019.



Pivetta; Schlemmer; Roveda; Isaia; Porolnik; Cocco

OLIVEIRA, Anelise Flores de; COMARU, Patricia do Amaral. Docéncia e Rela-
¢oes Interpessoais: um olhar sobre o cotidiano da formacgao de professores. In:
Jornada Nacional de Educacdo, 12., 2006, Santa Maria. Anais... Santa Maria:
UNIFRA, 2006. P. 1-10.

OLIVEIRA, Viviane Souza de. Ser Bacharel e Professor: sentidos e relagdes entre
o bacharelado e a docéncia universitaria. 2011. 248 f. Tese (Doutorado em Edu-
cacdo) — Programa de Pés-Graduacdo em Educacdo, Universidade Federal do
Rio Grande do Norte, Natal, 2011.

PACHANE, Graziela Giusti; PEREIRA, Elizabete Monteiro de Aguiar. A Im-
portancia da Formacgdo Didético-Pedagoégica e a Construgdo. Revista Ibero-
americana de Educacién, Buenos Aires, v. 35, n. 1, p. 1-13, 2004. Available at:
<https://rieoei.org/RIE/article/view/2925>. Accessed: 5 August 2014.

PEDUZZI, Marina. et al. Educacédo Interprofissional: formacgao de profis-
sionais de satde para o trabalho em equipe com foco nos usudrios. Revista
da Escola de Enfermagem da USP, Sao Paulo, v. 47, n. 4, 2013. Available at:
<http://www.scielo.br/scielo.php?script=sci_arttext&pid=S00802342013000
400977&Ing=en&nrm=iso>. Accessed: 02 October 2014.

PIMENTA, Selma Garrido; ANASTASIOU, Léa das Gragas Camargos. Docéncia
no Ensino Superior. Sao Paulo: Cortez, 2002.

PIVETTA, Hedioneia Maria Foletto; ISAIA, Silvia Maria de Aguiar. Aprender a
ser Professor: o desenrolar de um oficio. Educagéo, Porto Alegre, v. 31, n. 3. p.
250-257,2008.

SAKURADA, Priscila Keiko Cossual. O Sucateamento da Universidade Publica:
arealidade dos cursos de Servico Social da UFES e UFF. Universidade e Socie-
dade, Sindicato Nacional dos Docentes das Instituicdes de Ensino (ANDES),
Brasilia, n. 59, p. 1-12, 2017.

RODRIGUES, Alfaides de Marco. Tornar-se Professor de Psicologia: encontros
com o outro. 2011. 130 f. Tese (Doutorado em Educacdo) — Programa de Pés-
Graduacgao em Educacao, Faculdade de Educacdo da Universidade Federal de
Pelotas, Pelotas, 2011.

RODRIGUES, Maria Bernadete. Reflexdes sobre a Pratica Docente no Ensino
Superior. In: QUADROS, Claudemir. Trabalho Docente na Educac¢édo Superior:
proposicdes e perspectivas. Santa Maria: Centro Universitdrio Franciscano,
2003. P. 50-58.

ROGERS, Carl. Liberdade de Aprender em nossa Década. Porto Alegre: Artes
Médicas, 1986.

ROSSONT, E. et al. Estdgios Curriculares no Sistema Unico de Satide: implica-
¢oes nas escolhas profissionais de egressos da UFRGS. Revista da ABENO, Lon-
drina, v. 16, n. 2, p. 153, 2016.

ROVEDA, Patricia Oliveira et al. Professores Principiantes: dificuldades da
docéncia superior. In: CONGRESSO INTERNACIONAL SOBRE PROFESSORA-
DO PRINCIPIANTE E INSERCAO PROFISSIONAL A DOCENCIA, 4., Curitiba.
Anais... Curitiba: 2014. P.1.

SILVA, Fabiula Meneguete Vides et al. Tornar-se Gestor: a experiéncia vivida pelo pro-
fessor universitdrio. Encontro de gestdo de pessoas e relacdes de trabalho, 4., Brasilia.
Anais... Brasilia: 2013. Available at: <http://www.anpad.org.br/diversos/trabalhos/EnG-
PR/engpr_2013/2013_EnGPR97.pdf>. Accessed: 30 September 2014.

SILVA, Angélica do Rocio Carvalho. A Docéncia nos Cursos de Saide: importan-
cia das relacoes interpessoais entre docentes e discentes no processo ensino-

Educacdo & Realidade, Porto Alegre, v. 44, n. 1, e75639, 2019. 17



Setbacks of University Teaching in Health Sciences

aprendizagem. In: NETO, Armindo Quillici; ORRU, Silvia Estér. Docéncia e
Formacao de Professores na Educacao Superior: multiplos olhares e multiplas
perspectivas. Curitiba: Editora CRV, 2009. P. 129-147.

VASCONCELOS, Geni. Nao Invisiveis, mas Despercebidas: provocacdes trazidas
pelas subversdes cotidianas. Revista Tessituras, Rio de Janeiro, n. 5, 2013. Avail-
able at: <http://www.revistatessituras.com.br/arquivo/Geni%20Nader%20Sub-
versoes%20Cotidianas.pd>. Accessed: 5 out. 2014.

VIEIRA, Mdrcia Regina. Marcas do Processo Formativo do Professor Médico
com Alta Tendéncia Empdtica. 2007. 123 f. Dissertacdo (Mestrado em Educa-
¢d0) - Programa de Pés-Graduacao em Educacdo, Universidade Federal de San-
ta Maria, Santa Maria, 2007.

ZABALZA, Miguel. O Ensino Universitdrio: seu cendrio e seus protagonistas.
Porto Alegre: Artmed, 2004.

ZABALZA, Miguel. Competencias Docentes del Professorado Universitario:
calidad y desarollo professional. Espaiia: Editora Narcea, 2006.

Hedioneia Maria Foletto holds a PhD in Education from Universidade Fed-
eral de Santa Maria (UFSM). Assistant professor in the Physiotherapy and
Rehabilitation Department of UFSM and coordinator of the undergraduate
course in Physiotherapy.

ORCID: http://orcid.org/0000-0003-2713-401X

E-mail: hedioneia@yahoo.com.br

Neosane Schlemmer is an undergraduate student of the Letters Course
with emphasis in Spanish and Spanish Literatures and a scholarship holder
in Scientific Initiation of the Research Group GTForma Trajetérias em For-
magdo of Universidade Federal de Santa Maria (UFSM).

ORCID: http://orcid.org/0000-0003-2916-3412

E-mail: neoschlemmer95@hotmail.com

Patricia Oliveira Roveda is a PhD student in Education at Universidade
Federal de Santa Maria (UFSM), professor at Universidade de Santa Cruz
do Sul (Unisc) and member of the Research Group GTForma Trajetérias em
Formagdo of UFSM.

ORCID: http://orcid.org/0000-0002-6736-0444

E-mail: roveda.patricia@gmail.com

Silvia Maria de Aguiar Isaia holds a PhD in Education from Universidade
Federal do Rio Grande do Sul (UFRGS). Assistant professor of Universidade
Franciscana, teaching at the Post-Graduate Program in Sciences and Math-
ematics Teaching, coordinator of Rede Sul-brasileira de Pesquisadores em
Educacgdo Superiorand coordinator of the CNPq Research Group Trajetérias
em Formacao. Retired full professor from Universidade Federal de Santa
Maria (UFSM) and a volunteer in the Post-Graduate Program in Education
(MSc and PhD).

ORCID: http://orcid.org/0000-0002-9987-7931

E-mail: silviamariaisaia@gmail.com

18 Educagdo & Realidade, Porto Alegre, v. 44, n. 1, €75639, 2019.



Pivetta; Schlemmer; Roveda; Isaia; Porolnik; Cocco

Sinara Porolnik is a MSc student of the Post-Graduate Program in Func-
tional Rehabilitation from Universidade Federal de Santa Maria (UFSM).
Researcher in the fields of women’s health and aging.

ORCID: http://orcid.org/0000-0002-9820-6730

E-mail: porolnik@hotmail.com

Vanessa Michelon Cocco holds a MSc in Rehabilitation Sciences from Uni-
versidade Federal de Ciéncias da Satde de Porto Alegre (UFCSPA). She is a
professor at the Centro Universitdrio Ritter dos Reis (UniRitter), Porto Ale-
gre, RS.

ORCID: http://orcid.org/0000-0001-8716-4697

E-mail: vimcocco@gmail.com

This is an open-access article distributed under the terms of the Creative
Commons Attribution License 4.0 International. Available at: <http://cre-
ativecommons.org/licenses/by/4.0>.

Educagdo & Realidade, Porto Alegre, v. 44, n. 1, 75639, 2019. 19



